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_TIMETABLE OF TRAINING ACTIVITIES .
'Acfivitx | /S A ' Apf\;?ﬁgggnl *e
1 : Three Things I L1keg§bout Myself '\K;‘r’:;;;llo ;inytgs
1-A (Optional) Gr1pes and Likes ‘ ) 15 minutes
2 Parent-Child-Adult WOrd Association 1. g 36 hinutes .
3 ‘Ro]es to Play A 20 minutgf ;L
4 _ Roles 1 P]éy\ : 30 minutes *
. 5 Role Playing - . . P 1-2 hours .
6 ‘1 Can't/I Won't . _ ' " 40 minutes
7 uPush Button ' ’\ o . 15 minutes
8 Favor1te Self- Defeating Thought/Emot1on ) 50 minutes
9 Transact1ons ' ‘ ; ) 30-60 minutes
10 Flashback - My Transactions - 15 minutes
n . Y Game Playing. ‘ : ﬁ o 30 minutes
11-A (0pt1ona1) Reflective Listening Exerc1se 30 minutes#
-8 (Op\n?néﬁ) Reflective L1sten1ng Demonstrat1oﬁ'g30 m1nutes
11-C~ (0pt10na1) Reflective L1sten1ng Triads 30 m1nutes
- 12 Block Chart o 40 minutes.
13 " Chﬁnge Contract | ' 30 minutes
* 14 , 'Estab11sh1ng Relevance ' 66 hinutgs i
15 ': ’Program Development h 2-3- hours \
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. . ’Preface (.. v
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) This‘6%a1n1ng manual 1s one part 1n a set of 1nstruct1ona1
materia]s deve]oped to facilitate the efforts of Georg1a 3 s
educators 1in ‘the p1ann1ng“and 1hp4ementat1on of comprehensive career -
guidance orograms ‘The manual is s1m11ar in fonnat to other materials -
in the series The mater1a1s are designed for use with small groups
of counselors, teachers and career deve<:pment spec1a11sts who are
1nterested in improving their careet gu1dancé competehc1es Each !
unit of train1ng materials is based upon a particular aspect of a

approach the need for gpecific staff development proqram mater1aTs

;comprehensive career ozﬂdance system Through th1s systemat1c ) .

,and act1v1t;es can be detenn1ned and documented.

Re]ated materials produced by the Georgla Career Gu1dance;

- Project include audio cassette fecord1ngs transparenc1es, a

sound/s1ide series, a needs assessment 1nstrument, charts, and

various other support ma7er1als.

] - &
N - ) S

STAFF DEVELOPMENT WORKSHOP MATERIALS

€ CAREER GUIDANCE TEAM o T

GRADES 7-12 f
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' The goals of any one area can be besx understood in the context .

. - of-the complete 1ist. of goals identified in the comprehensive needs .
assessment study. The focus of this training manual is on the . —\\\i’
development of staff competencies in the area of Self Va11dat1on )
s(note 'enclosed box). '

Ho Ty
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INTERPERSONAL ~ HUMAN RELATIONS " RELATING WITH SELF .
. EFFECTIVENESS SKILLS SIGNIFICANT OTHERS | VALIDATION
! Trust and =~ -~ 7 Fapily ReJat1on- Confidence
Intimacy ¢ sh1ps .- = ¢ ,
* Expressive- and  « - Peer ' » Independence -
Assertive Skills Relationships
Affiliation and Teacher/Adults Identity
N Acceptance Relationships’
WORK AND DAILY LIVING EMPLOYARILITY WORK AND LEISURE
LIFE SKILLS - ~ ENYIRONMENTS
“Consumer Skills Emp]oyment Work Expectationé
’ «* v Preparation and Responsi-
v : ’ Skills bilities
AR v . ’ :
Civic and ‘Job-SeeKi~1 Recreation and
Community Skills ~ Leisure
Responsibilities ' . Interests -
N Home and Family Occupational/ Work World-
- ’ Responsibilities Educatior * Structures .
- Knowledg.
LIFE CAREER PLANNING' SKILLS . EDUCATIONAL SELF
PLANNING ENVIRONMENT UNDERSTANDING
' Decision-Making - Stud}/Learning Se]f Appraisal <
Skills Skills Skid1s o n
B VRS '
Values Clarifi- Participation/ Abilities-‘and
cation and Involvement Competency -
} \ DeveJopment " Skills Development
Goal Sett1d?‘ Basic Academic Personal |
g \\\“Eespons1b111t1es Skitls Development
Responsibility /
r - :
N i / .

*
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STAFF; DEVELOPMENT PACKAGE e

v
!

L}

o . This't'r'aining manual- on "Se]f" Validation" was deve]op.ed
-4 ‘

for use as support matepial . “for a staff wh1ct} s\enhﬁ,e’d this

LY L

pr'ocess -outcome area as a prwr\ty need ‘[h/e’ manual and accompany— :
" ing matena]s were’ wptten to ass—rst 1oca1 cafeer* gu1dance teamse

\

1n the1r efforts to @mprove the” quahty and quant1ty ‘of the1r »

pregrams. " A basic assumptwn under]ymg the deve]opment of
- I \

these mater1a1s is that all of us benefit from periadic r‘enewal.

- The -content bf this manual is presented in bqt'(h didactic aﬁd '
~experiential modes to encour'age maximum vao]vement of\,,part1c1pants.
SmaH gr:oup exper1ences are a part- og the spema] attentqon g1ven
“to the devéTopment oi cempetenc1e§.f r a team approach to
i Aoy

the bas1c learning mode] -

'imp]ementation of - car'eer gquance p‘

)
The\routhne of the manua] fg,]o

Yo o.

T
f romxattitude development to know]edge acqu1s1~t1on°or r‘enewa] to
technical and skill deveépmégt and/or 1mprovemént and then to
cLeve]opb/f 1mp1ementat1on str'ateg1es and plans ' '

7 . ‘ /
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Some exercises a,re‘i nc'1uded to enhance /unsderstan ing of the
AL theoritica1 base for» se1f deve]opment ther exercises wer,e o
" X /a ( | designed to fo¢us on ways an’ individua1 may in~ the present and 4’
future interrupt historita]ﬂinf’luen s that may still be operati
as unrecogriized &terminants of- thoughts fee1ings, and behav\_or. S |
: Through these interruption proceﬂsses a student gains greater . ‘_"
'_-.v; - qontro1 of self, thus enab1ing an increased sense of/independence,

: - k identity. and confidence. . 7 S ' A

Ny
V . ‘.'-‘ As a guidance team you are asked to participate in-<much of ) 4

N
\

N '. /}/ this approach as though you were a student “In a sense’ eacb of

' ‘ . you will be asked to play two: ro1es as you proceed with the

‘ . :cdntents of this paé‘(age--student and guidance team member

Dur'ing the presentations, readings discdsswns, and. gsercises

e try to maintain your "student role. ); is at the -implementation
~‘(

- stag::/)«hen considering how best to help students ﬁkyour

~ particular setting ac,hieve a sense of se1f vahdation that your

role as a guidance tean memper will/be most Helpful. o 0' r

- A ST TP
K( . e .' ,- . 'i r . _.‘{61 "/’ :
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. vA v \3.‘ L' .- J / .vrffj.‘ " )
2 ¢ .,’. ) , T - T:\’.“ 1 N AN
'[- . T INTRODUCTION SELF’VALIDATION ' VA
» ° . BRI
: - | . ,~" -
‘. ?_ This pat:kag’e originaté’d‘With the student needs, assessment -
/ hq ' conducted by .the Georgia Career Guidance Prodect staff in 1975. E

LN

Students indicated concern about "springing free" from“historica]

' deténnindhts of their thoughts behaviér, and feé]iéss and they
fe?t a high priority need’ 'to estab]ish contro] for their ‘own o

1ives. "This training package does * not presume that students are o

adu]tsfin their Tives. The assumption made,.however, is that

:‘\stUdents do need to c]arify for thedﬂe]ves what past guﬂdance they

' wgpt to incorporate in order to estabiish a se1f -ness (Gb ) in
‘the pressff

their 1ives Additiona]]x, students are concerndd/about

-of‘bigness in education, government industry,\and social ';;i i:

structures Nith a clear sense" of se]f (identity) and confidencé

in one 's abl]ity to proaect one's }%1f and/nith a"Fepiing of

independence stuhents could be better prepared for coping with the

- X

demands of responsibility inigjdependenu participation in a complex
society. N T T S e

' )
: This training,package was designed to acquaintjguidance Jeam .
' members with<some factors and processes that relate, to a person/s

.(students) Shgoing quest for independence 1dent1tw, and .

Ve
i

coﬁfidence
‘ <

More specificaliy, this package was deSigned to help guidance

X
team members 1earn more.agput particular ‘psychological concepts -

and princip1e54wh]ch can faciIitate student understanding of:

'opposed to diregtion#lfrom parentsx teachers and. other significant .

;
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v, At times throughout’%hfs module you“wi]] find brief content ‘ s

. \sect1ons which may be used as m1n1 lectures, in- sess1qnhor

‘Y —_

" home reading ass1gnments; or ‘as the basis for 1nforma1

dJscussign Based on the needs awareness, and sk111 of
. ’ s‘-:
Cogl) . the group, uie your own d1scd§t1on i choos1ng whﬁch format

R CNE

you wilsd .nnp]ementg The %otal workshop format, however,
éf;nclude lectures, d1scusszons, anid assigned read1ng v L

“shoul

. -

for variewx " - o o 5;.n

-t

Mapy acﬂhv1ties depend on 1n1¢1aT part1c1pant naivete and
; © .move- 1n a_step-like. progfess1bn tdward awarepess through o

F ~C rexper1ence For this reasen some act1v1t1es -are on1y br1ef1y . .
' 3 . g ‘

/o ment1oned in- the part1c1pant manual but thorough]y exp]ained
in your manual. Leader oop1es of these act1v1t1es shou]d be <

) é// o made ayai]ab]e to part1cﬂpants who want to use them as " "vpk,ﬁ

vf ;' réesource mater1a1 in the1r own schoo]s AT ‘
{'3. : You will need a. )1] of masking tape for Act1v1ty 14 and some’

. | k newsprgnt or oth<;(1nexpens1ve paper for severa] other\)' -

activities in wh1ch lists or commen}s need to be recorded

4. - Achjvity t1me sdggest1ons are onfy estimates. Feel free to'
: )
< lengthen or shorten activity duration according to ‘the needs

). : ~ - S

of the group. ~ . '%
5. As in all group act1v1t1es, the role of 1eader/fac111tator
?: e js crucial in this workshop Your 1nterest, enthusiasm, and
: ~

fam111ar1ty w1th the mater1a1 can on]y enhance your own and

\

Lhe groups exper1ence of this modu]e

v ' ‘ .

1 - , ,

) At .. . . .
t .

] 1.° ; .
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The br1ef cdytent to follow may be used as the basts of an |
' 1ntroductory m1n1 1ecture to the first sect1on of this module,

| or 1t may be useﬂ as material to be read by each part1c1pant

upon comp]et1on of the 1ntrodu;t10n




. 1. ME - THE SELF

A, Identfty’ ' : ¢

Y

A person s sense of 1dent1ty deve]ops very ear]y 1n life,
" From the earliest days of 1nfancy each of us has a name,
natura]]y assoc1ated w1th our parents ‘h;;quound and expectations.
That background and those expectat1ons define from b1rth certain
characteristics that come to be associated with ”me In addition
to the historical 1dent1ty, each of us has a sexual identity,
inherent]y related to historical identity.- A]though maleness and
femaleness are biological facts and naturally the most obvious
character1st1c of anyone s self, tpé’acceptance or reJect1on of
onese]f as either mascu11ne or feminine is not b1o]og1ca11y
determined--but rather psychologically 1nf1uenced by how each of
us is taught to feeJ about him/herself as a sexual person. From
the earliest moments after birth a boy is tagged with a blue
bracelét, wrapped in a bﬁue b]aﬁket, and‘ekpected'to cryvlouder,
longer and be more active than his female counterpart, tagged
with a ﬁink,hrace]et, wrapped in a pink blanket, and expected to
be softer, Quietgr and less active from birth;

In short, the bioloaical me :s only one part of the total me,
and to become that tota] me bothlpersona1 and sexual identity
must befackhowiedged, but.not defined as a]]—éontro]]ing factors

that dictate and'prescribe entire lives. Each self is a function

of a multiplicity of variables which include not only a historical



-

sense of identity, and a sexual identity, but also include a
personal sense of self defined by how I feel about me gnd'hmw,f

think the world feels abodf me. Our'cbnception of self, then,

is also determined by our description of ourselves as individuals

and as participants in interactions with others.

7

P

1.,



~ACTIVITY 1

THREE THINGS I LIKE ABOUT MYSELF

[

Purgose: To‘1ntroduce oneself in a positive way.

Participants should divide into dyads. Each individual
should thén write down three things he/she likes :about him/
herself. After each individual has completed this, he/she should
share these impressions of self with the other dyad member. The

second dyad member should then share his/her 1igt.

¥ \ . ¢~




" ACTIVITY 1

. THREE ‘THINGS I LIKE ABOUT MYSELF

\ -~

3 y
/”\\) ~ provide a é%ance (1) for participants to introduce themselves

This_exerc%;éfshou1d be brief and informal--and should
to at least one other participant; and (2) for participén%§ to
acknowledge and disclose positive feelings about themselves.
When dyads have completed the interaction and reassembled in
. the large group, you might ask for examples from the individual's

lists. These examples might then be used as a tead-in to the

next activity, 1A or 2.

L-3
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Leaderi Note. _ 3
‘. -\ 1 .

'Activity 1A Z; included as dn option on1y5because it may be

appropriate for some gfoups, disastrous for others.

»

Once you

&

have assessed the mood and tone of your group as well as the

fam111ar1ty among part1c1pants you may dec1de to use or de]ete

this activity.
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ACTIVITY 1-A-

GRIPES AND LIKES EXERCISE, - - - R "

»

T . NS . ) .
Purpose:  To clear the air before getting underway and to allow -

participants to réspond personally to the workshop.

A ’ o

¢ . ’ 5

Stép 1: Ask everyone to share what’ they are upset, angry or
atep | : 39&\\

N
b
.

*~

f

_ start the procedure to model for the otbérs.' Comments

{ ’ N
anridyed about with the group by shouting out when' thay
are reédy. “Novfofﬁal order need be imposed, on]y(to-wéit

<~

h

untit the previous person is finished. The facilitator may ~ ¢

v . : ﬁ"'
might include: “I'm really mad because my breakfast took .

45 minutes to be served." “It's foo;prp+ fay to be ™
inside." "I 't .like this room, it ha: ; wallpaper."
etc.
4
;
}i
L3
10



Purpose:

Step 2:

’1!‘ " ’ H

ACTIVITY 1-A

[

GRIPES AND LIKES EXERCISE e €

-

- To clear the air before getting underway and to allow

‘participants.Iofré§6bnd personally to the .workshop.

Ask everyone to share what they are upset, ang}y or
annoyed.about with the group by shouting out when they

are ready. -No formal order need be fmposed, only to

wait untgﬁztﬁa pre oo erson is finished. The
2 lx

- facilic Jure to model for the
others. Con: > might include: "I'm really mad

because my breakfast took 45 minuteS=to be ‘served."
"It's too pretty a day to be inside." "I don't Tike

this room,'it has ugly watipaper."”, etc.
I

Th\h\ ask everyone to share whay they 1like, feel good
abouts apprec1ate. Again, the faciiitator may start
off. Comments might include: "I stood in the shgwer
for fifteen minutes this morning and I felt. reaTgy

good." "I'mglac to be making new friends." "I'm

N . “ : n
’fee11ng excited about what I am learning here.", etc..—~

"~ There is no need for any follow-up discussion. It is

Jimportant that you maintain control for this activity, and emd it in

such a way that participants feel free of the past and ready to

enter into a new experiénce. * S “

[ N
1
Lo

e



VA o \\;\
C . AcTvITy 2 . |

o e :
A s - \ ¢
e PARENT-~CHELD=ADULT WORD ASSOCIATION .

Purpose: ~ To acquaint individuals with the multiple roles
. v ’ . [
“evéryone assumes: - L S
S CL \\\ ' _
| _ . S X
Working in the large group, participants should brainstorm a -

T1ist of associations for the three terms.

Paren. Child" | S Adult

. 32
hY
. /
Y
f& ;
\
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e ' (. . .‘ . ! Ag IVITY : J. !
| PARENT- CHILD-ADU T WORD ASSOCIATION . . S
B /‘ Lo L \ &

. roo ' P ~
Have part1c1pants suggest these as freely and honest]y as \ .
‘w het

’:pos$1b1e but work on each list separate]y beforéPmoving to the . - ,

1

next category. You may want to use a b]ackboard or 1arge poster: ,
g .

- for recording these. When all three categor1es have numerous ‘
assoc1at1ons. discuss with the group which character1st1cs under - 4

R
N each label -are des1rablertee11ngs or,behav1ors A list of , ﬁ\ .

t

. ‘ associst)ons is attached to be used as a stimulus should the '
A “ group encouqter difficulty with this task. W o
L When this a¥tivity is completed, the 11sts should provide
’ - examples of"behaviors or fé!nings that may be discussed as N
' transltions into the next section, what Ro]es I Pl%y

Th1s next section should not begin, W1th content but w1th

o Acttvity 3, which flows naturally out of Activity 2.

[

3 e
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ACTIVITY 3

RQLES TO PLAY

L.

e

1

(’\

\—AV\.

§
»{’ ‘,4' i \
X
!
T
M
L
7*’ . )
\
Y

f To discuss parent chﬁ]d ERE% adu]t ?ples as_

o

person or 'same 1nteract10n.

qgg//the arent.

" child, adult descriptions in the lists of Activity 2.



Ly \ACTIVITY 3 - < ,

/.("@ A r/
3

3

f
%2 ROLES TO PLAY

“
N

. \ v : . . C -
A e N D
Y. T Youmay want to fbcus the d1scu%é1on on. %,

1. Why pbrent, a Tt, child ac(:as they dov | L
BN 2. fwhat needs and expectatlons d@e associated w1th each
- ¢ [ ) N ]
of the roles N

’J gr' ° /' “" ’
‘3. Do some roles . nd\VO'elicit«sther role behaviors?

For each of these, topics ‘attempt to elicit from the

. o .
group examples ‘from .their own experience.

el
- »

Nhé% the discusgion seems to have covered these points
of analysis, use part1§1pant cgmmen}s as a tra&sﬁtlﬂn into the
content wh1ch fo?]ows which may be used as a mini-lecture or

wag‘read1ng material, .- _ :

k3
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To know - yourse]f and to know how you relate to others, ydu
L > ~ N . ¢ “\

L must f1rst become awa)e of your thoughts,,fee]1ngs, and beh

\

. thé psycho]og1ca1 state w1th wh1ch they m1ghé be assoc1qted
. ~o 2
apd hoywthey'affect others in an: 1nteract10n, The tenhs parent,

\1:,

chifh‘and adu]t are he]pfu] here as labeds of emot1on and
behavior clusters which may or may not be adapt1ve in varang
3
 interactions. Because all individuals assume many different

roles to fit the -needs of various situations, 1nd1v1duals may
iﬁfluctuate between severa1 roles when the need arises. 3

LN

"Parent Role

..
ST 2

Parents serve as mode]s ‘for children but a]so prOV1de an
emotional climate which may be warm or cold, m11d or harsh
conducive or destructive to the child’' sgrowth Most parents

are\sympathetic, protective, and nurtur1‘g some of the time but

critical, prejudicial, moralizing, and p nitive at other times.
The role of nurturing’parent (NP) or criﬁicq] parent (CP) is
rﬁi‘tiobVious when employed with the child, but may alsev
previde a means of response toward other.adults. A doctor-

- reassuring a patient may assume a role of parental nurtﬁrance
and protectiveness and a wife may assume a'sympathetic eir
'hith an overworked husband. On the other hand teachers may . .

. , "
respbnd critically to a loud student and a wife may respond

~

Sy

v
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bunitiveiy or with“moraiizing criticism to a tardy hUsbahd

f9X‘times, all individuais act, speak, gesture,’ and think as
o

drental figure. .

".Child Ro]e

. All individua{s carry into adulthood memories of childhood
;ﬁ::*ﬁns, impulses, and behaviors which might be describeoLas
. isitivwe, affectionate. selfish ean, piayfui, whining,
tr manipulative. Yet chiidreh are naturally se]f-centered and
p}easure-ioving, otherwise described as impuisivefmzhtrained,
and expressive) This natuhai child {NC) with society's
v modifications 1earns to adapt to others by deveioping socializa-
tion skiiis, such as sharing and coupte’y. In this way the
: ree chiidv(FC) becomes the adapted child (AC).

|
The Free Chiid role might further be defined as one who

seeks pieasure expiores with curiosity, and is unrestricted

in ﬁ;s(heh sensuous or aggres51ve ‘behaviors. Such. a Free Child
role’may be seen in an elderly Woman‘iicking an jce-cream-cone
'with obvious .delight, or a couple oancing all night with totai
disregard to time and hestraints. But one may also find the’
Free Child role in the insensitive, buiLy.boss:in a factory,j
the window-breaking, febei]ious student, and the adult afraid
to bevaione. Insensitivity, aggression, rebellion and fear
are also characteristics of -the‘Free(Chiid. 4

The Adapted Child role includes/a sense of the difference

between right and wrong and a sense that expressiveness is

Tj\‘:'
<.
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- ~

1nh1bited : To’ become adapted natafally'meaas to beéome aware
of other peopJ/fand;to 1earn soc1a1 skil]s, wh11e over-
_'adaptation 1s asﬁociated with m1nd1essly comp]ying, blamping,
sulking, w1thdrawing.wproqrast1natﬂng, with being controlled

-

by a parent role, '

. ’ L ( -s_."".'
. Adult Role - ° ( - T

» The Adult ro]e includes skills to reason: eva]uate
stimuli,. process. data, gather technica] 1nformat1on, and’ store
" {nformation for future reference. It_enab]es an 1nd1v1dua1 to.
Tive 1ndependant1y/ahd to be se]ective in responses used with
'others: To funct1on as an adu]t, one must cont1nua11y
part;cipate in reality testina, the process by which all
1ndig1duals perceive and,eya]uate the1r'curr¢nt situation by
rélating'itftq stared data acquirea from past experience and
accumulated knowledge. Educatibnv;trengthehs'this role

because it shapes and strépgthens skills in. gathering,

organ121ng and evaluating information; and exper1ence aids 1h1
the deveJopment of tht/,Qgge because it- prov1des a ‘source of
data for future reference. When ‘the Adult role 1s activated _
it a]]ows dne to collect and organizé 1nf0rmat1on pred1ct
possible congequeacga, aaaﬂm/#e,consc1ous dec1s1ohs. But,—1t_ -
“also a]]bﬁsian individual to fuactian-in an appropriate and
sensitive way with other.individuafs. In othar words, this
role effect{vely incorporates appropriate child and parent-

P
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& like behaviors, thoughts, and“fe'él1'rig's""bu't'"qm11;s "thé‘ maladaptive ™ "~ - um
“behaviors from the child and parent roles.

ty
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ACTIVITY 4

ROLES I PLAY

Purpose: To allow part1¢ipqnts to recognize variétions of these

3 ~roles in themselves. R

B 4

} work!ng 1nd1vidua11y participants should compléte the
fo]]bﬁing exgﬁéiSe by writing down, in brief note form, responses

tg the following situations:

Your Parent:
.:Think of one ‘'thing you now'do which you-copied from a

parent figure and perhaps repeat to your spouse, children, -

friends, or co-workers.-

..Th1nk of one ‘parental message -you still hear: in your head
and obey, fight against, or feel confused about.

!Your' Adul t'

N .

..Think of a recent situation where you be11eve you gathered
facts and on the best of these facts made a reasonable

decision,

[}

..Think of a recgnt situation in which you felt hostile and
.aggressive (or sulky, depressed, and so forth), yet were
able to act reasonab]e and appropriately in spite of your
feelings.

Your Child:

..Think of one form of manipulation you used successfultly
as a child that you still use.

..think of one thing you did for fun as a child that you
still do.

This exercise is adapted from Born: To Win by Jamés & Jongeward (1973)

] e ~
! s L/
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ACTIVITY 4

ROLES I PLAY

When participants have completed the written portion of this . )
activity, they should-be asked to share in the group'discuSSion some
of their personal examples; Your concluding'remafks might fochs on

when it is éppropriate to be P-like, C-like, A-like. From this yoy

will move into Activity 5. /

¢

TN e e
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Vo , . .
ACEIVITY 5 e
L 1. . .
ROLE‘QLAYING
] v
, | s .
Purpose: ~To allow participants to experience and observe
varfous roles, |
. R Lo N \ o
© ‘4 *
In this exercise you will have the prortunity'to role-play
and observe the role-play of -the adult, child, and¢parent states.
The workshop leader will give further instructions and describe

the situations1to be used in the ro]e.pﬁaying exercises.

¥

2N

'
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S ‘ .
* (Group 1) in two smaller 'semi-gircles on the insjde and observers

ACTIVITY ‘5

ROLE PLAYING - _
The following ex@rcise will ihyolve half of the participants |
in role-playing, while the other half will observe for specific

language and non-verbal communication iha{cative of the various

-roles.,'One or two'sentence situations will be read a]oud by the

faci]itator to the role- play1ng part1cinants~ Role- p]ayers will

respond to the s1tuat1on from their ass1gned roles.

~ .

Divide the group in half, with ro]eiplexing participants

(Group,Z)‘ in ; large semi-circ]e facing theiroie-players.

2. Assign‘half the observers‘tﬁe task;of observing body
language or non- verbals indicative of each role;
ass1gn the q;her observers the task of noting spec1f1c
1anguage 1nd1cat1ve of the ro]es

3. Ass1gn each group of- role-players their role. See
step 10 for ass1gnments | *

4, Read the short sample s1tuat1on See-step 10.

53’ Allow each role-playing group approximately one
minute to _discuss among themselves representative
responses from their‘earticular ego-state.

6. Set up a dialogue between the two_ro]e groups by having

""" one group initiate the dialogue and the other group )

<



y ‘ o <

o -
~r§pohtaﬁeously:re$pond. 'A]]bw fpr several exchanges:

A

’ Have each group of ro]e -players share ‘other ;?

in this matter
- | o responses they thought of, but d1d not use. 7
8. Ask each’ ‘of 'the role- -playing. groups to share how they*
are fee]ine\towards the other group and towards them-
K - _selves. - \_{j .
_ -]9-"-A5k'eaf9 set of ehsérvers to share:with the group
( - ’ what they saw or heard indicative of each role. |
‘10. 'Repeat for each hair ot’roles as charted below. You J;’
may want to use 1, 2 or all 3 of the situations ) ,

. ‘ \ ' . » — //”-xu
. . depending on the needs of the group. c

‘roles: a. CP (Critigal Parent and AC (Adapted Child) y
S b. NP Nurtyﬁhng Parent) and FC (Free Child)
N c. A (Adult). and A (Adult) -

situations: a. A teacher has made un error anw another teacher
is calling attention to it.

- .. < CP = person calling attention to error 4
AC = person who made error .
a 'l'i ‘ b. An adm1n1strator comes to work b]urry eyed and
tired.
NP = friend of the t1red administrator
FC = administrator

c. Someone with less seniority who is usually fooling
around gets the promotion another persnn was

| N working for.
' A = person.who did-not get the promot1on

- , A = friend of th1?perso:(l\/—-—f _
11. Have Group 1 switch to the obserfer roles:and Greup 2,

switch to rolelplaying.




. -/ . L
o i -4 .
3 ) | v . 3
/r ) 12.  You may want to use one or more’ of the fo110w1ng';

" B ) . situations (depending on"ltr'le~ ne'eds of> the gr?)up), .

. to allow all members to pargicipaté.

T

3. Repeat steps 2-9 for each pair of rq]és as ‘gharted ¢?

!

L 1
& ‘\\ below. .. : L o -
3 3 . T S
role CP-(Critical Parent) and CP#(Critica) Parent) :

s: a.
? b: AC (Adapted Child)  and’AC (Adapted Child)-
. c. NP (Nurturing Parent)-and NP (Nurturing Parent)
- W d. * FC sFree Child) . and FC (Free Child) -
e. A (Adult) = and A ‘(Adult) .
4 L . AR
"-situations: .a. Your friend buys a new car, the kind you always
L~ v . wanted. You are talking with another friend
N about it. . - ) T
b. You are given a deadline to meet on a paper that
g is extremely demanding and difficult. You are
« Speaking with.a fellow-student ‘about it.. \
= ¢, You gre talking with a friend about, a mutual
‘friend who has recently been hospitalized for )
f observation and tests., »
d. It's Friday after school and Monday is a national
- holiday. You have just met one of your good
friends. : . t ., v
. e.. You and your friend are;the first to arrive at
i ’ the scene of a car accident where there appears
C . i ~ to be some injury. " <
‘ ol

_ﬁhg content area which follows may be used as a brief lecture

:
or as reading material for participants.

#
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o

One of the most "Important va 1ab1es 1n every 1ndiv1dua1'

HAVE THAT, AT-'FECT ROLE SELEGTION -
(Why @andé=d don't I Behave more adult-1ike?)

!

se]ection of a ro]e 1s the amount of responsibﬂity that .

1nd1v1dua1 is willing to take for his/her ownl behavior. The -

chﬂd fee]s Httle 1f any responsibﬂity whil€e the parent often

pxpresses too much responsibihty not only for the behavior t}f

¢ r

[:

- self ‘Zl\t for the behavior of others as well.
/e : ("
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g SR

PASSIVITY, rz,,kssponsraltlrv
e '{".f .. . .

Peop]e tend to erase themse]veso their responsibi]ity and

3

)j their capac1ty7fbr_change.. Instead of getting on with 11fe and

Y s

R ' accept1ng,the1r right to make\m1stakes;rhaye opinions, ‘be

L less thanvperfect they are busy mahing excuses. They make,

) excuses to themse]ves for their havior they do not want to :
[accept\a their own, they make excuses for the1r thoughts thgy
dp not want to accept ‘as theiﬁ own and they make. excuses fpr

v the1r fee11ngs they do not want’ to accept as their own.

o | 'vh Like 1ittle ch11dren confronted by d1sapprov1ng paren s

f‘mshould

. people re busy formulat1ng=gxcuses\for not be1ng the way the
/j They also go one step further and start making -

. ﬁj. excuses\and sett1ng up\a11bis befbre they do, anything. In fact,
.o/ \
+: some get so busy mak1ng excuses\a\d alib1s, they never get around
to doing anything. People 1earn early “that they “have to

‘)answer.for their behavior" and SO are very»busy do1ng Just that

in their bahavior. o A - e
Language is one of the-common‘ways'fn‘which people tend to
-erase themse]ves and take ‘the crouch of‘passivity. Peeple often
. ;) make statements like, "You Just can't do anythlng to reach som;k
of these kids today," when a more accurate sentence might be,
"1 don't know how {o reach some of these kids and.I am hot
willing to find out how." Another examp]e might be,‘"It JUSt‘
) L - o

. ' : . N
’ ‘ , . Ky = . . b
. . - - s o

7 o

-+

b T
o
[ ]
8 )
y

L ®ooo o
or else ﬁakingxbure they won't be held ‘accountable for omissions =~



makes you so mad when the teacher acts that wa I just have to. y

» .
' : diteh school You can‘t sit in the same classroom with her,"
“when a moreﬂaCCUrate statement might be, "I'm.so mad at‘my
. ' - ’ ) .-
v tea;her that I have 'degided not to go to her class because [ do . .

_- not know how to communicate with-her and.I'm not willing to -
tearn." ' I L ‘ >

; SN ,
ommon woﬁ/e and phrases

e ) Fo]lowingpgs a list of some of the c
///2 pe0p1e use to erase themselves and become pass1¥e Thesecond : g
Tist communieates the sense of re§p0n51b111ty for one's -own
vbehavior., ) | . - '(E‘-

" v v T ‘ v’
: D

passive [ mson?Mei. o L
v @ N o DI § : . i .
I can't.........-....\7 .............. +.1 won't;/I-choose not to I .

I have to.f? ...... e I choose to % ,m%{’ |
- You or 1tﬁ.“.§..:., ........... ,,ﬁI _
; He/She/It makes ﬂé Cereieierees ...1 make myelfS 1 choose to 7 ,
) . ‘
ST try L, '.a‘ ............ we...] doubt Hﬁé; do-it; I won't dé/!t
. ' o I don't think I w111 do it well
’ enough ,
e I need ..................... e I want ' :
r . - V="L e - , / ’ .
)r T e whx do. you..,:.i ............. ?...,1 don't 1ike what you do
) . w;.........; ........... reereersas I; T want you to
BUt..oesinnn.. éﬁ ....... Y ......... erases what is said before ,
umﬁ,w_ People often have brainwashed thehzs}ves into believing they
"cah‘f" do many thﬁngi which the} can. Yet’, when a person changes'
’ . el < . N . . . s s d
;1’\ * s L
’ s o - o - . 3
) . I oo , B
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.. /’7'91_\ . ) N
h1s/her language pattern to one of ownership and respons1b111ty,

\he/she takes the first $tep ~in owning and taking respons1b111ty
for behaviors, thoughts. ano feeling" Whenever an 1ngav1dua1
owns h1s/her behaviors, hé/she is exerc1sing the apprbpdﬁate |

powen}all beople heed overxtheir 6wn}11ves.




| ggnvm 6 e\i : |
, T row /1 wou oo T '

P 0se: To provide participants practice in owning their

own thoughts and behaviors : k; -

ﬁ -
- . . - v !

S § t &
~ . o
‘The leader will exp]ain this exercise in which yoﬁ/;ill workv"

- in dyads and move from p&ssive non- accebtance of ygpr verbaliza-

RN

m,tions to acceptance of responsibiljty for those same thoughts.

S
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-~ |  ACTIVITY 6

I CAN'T/I WON'T AND I HAVE TO/I CHOOSE TO

The following exercises will involve participants working in

(¥~dyads. then meeting as a large group and sharing experiences;

These\tso exercises center on ownership of and reSpons1b111ty-//

taking for one s behavior.

STEPS: 1. Ask part1c1paﬁts to pair up with someone and sit:

| fac1ng each other,’ ma1nta1n1ng eye contact throughout
the exercise.

2. (After dyads are formed) ask one person in the dyad
to share a list of things in his/her day to day
experience that he/she "cannot do." Have them begin
each sentence withA”I can't..." and fill in. Give

%5no explanations. nThe listener is to keep a mental
list of what is heard (no written Qotes). Then,
switch and the listener share in the same manner

as abové. Have each person talk approximately 4

tes , A

3. G'thé attention of the group and ask them in the

same format as in step 2 to use the same "I can't"
list and to substitute "I won't" at the béginning of .

each sentence. Ofggr NO explanations, rationale,



) ,;‘f i ‘. etc. simply have them say "I won 't..." and fill in.
o N ' Instruct them to maintain eye contact and pay
~ attention to b%%g posture as well as feglings. When
the dyads héveﬁ%ompleted this (4 minutes) |
4. Get the attention of the groub and ask them in the
same fonhgf'as in step 2 to repeat their "I won't"
. 1ist, pause and say anything else that they may think

of. Give the following example or variation of:
I can't get to places on time. /
I won't get tgoplaces on time.
) [ wopst get tgoplates on t1me I ‘hate to
be bogsed around.

(A]]qw's minutes)

5. Have the dyads form a large group and discuss the
o .
following questions and points:(

-a. How did you feel when you said "I won't" and not
- "I can't?" 'Did any of you feel more powerful,

(. stronger, more-in charge of yourself? (note:
frequently people will change their.body posture
during this_exercise, from a slouch and resigned
head shake during the "I can'ts" to more erect
posture and deliberate head shaking. Also, often
there is more laughing in a ha-ha-you-can't-make-
me-do-it way when in the "I won'ts." Ask the
group if they noticed these or similar changes.

b. Most of the time, people use the phrase "I can't."
meaning unable or incapable, when what they really
mean is that they are able and capable. ,But do net

(% want to, for whatever.reason. People convince
} themselves that they are less able less capable

o ///f than they really are.

L-13
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c. How many of you f111ed in after "I won't" during
o ~ the last part of this exercise? Do you have-more
e, . insight into the logic and reasoning of the
S decisions you have made about yourself?

L}

’ I HAVE TO/I CHOOSE TO |

“ . . ~ ’ - "

STEPS: ‘6. In the same dyads, ask part1c1pants to share a long
11st of th1ngs in their day to: day EXper1ence that
they hqve to do. Begin each sentence with J} have
to..." and fill in. Continué_as in step 2.

« (Allow ddminutes) . | _

7. Get the attention of the groub and ask them to use
the same "I have to" list and substitute "I choose
to..." and fill in. See steps 2 and 3. (Allow 4
minutes) |

~

Z 8. Get the attentionApf the group and ask them to repeat

Eh

S their "I choose to" list pause, and say anything
else that they may th1nk of.: Give the following

examples or var \t1on’of

. . " I have to keep my job that I don'l Tike:
C to
o - ~ [ .choose to keep my job that I don't 11ke
: to

. .1 choose to keep my job that I don't Tike .
, I Tike to feel safe and secure.-

(Allow 5 minutes)
.~ 9, "Have the dyads form a large group and disguss the

fol]owind questions and points:

.
T \ ;‘,

.
® - .
. ’ " < ) 0
/ (3} . ‘

- | ' L-14
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Same as step 5-a. ‘

Even when choices are among two undesirable

routes or consequences, a choice is available.

- Most of the time-people convince themselves
that they have no choices, have no power to say

yes or no, to decide. _ ; ’

Same as step-5-c. This last point will provide
a ready transition into the next activily on
self-control.



ACTIVITY 7

|}

" PUSH BUTTON

'/ - Purpose: To provide participants pracficé in owning and
. ! ' ~

controlling their.own emotions.
.

You will be asked to fantasize’about severalifituations in
_which you may have.found yourself. The leader will describe the
type of situation on which'you will need to focus. This activity
will be most beneficial if you wi]l let yourself go and attempt
to mentally create a personal exﬁérﬁence. The leader will
provfde\furthe :rect}ons.

>




. ' ACTIVITY 7

PUSH BUTTON

’
2
.

w

. The following exercise will involve all participants workihg
alone 1n‘the group and sharing their experience afterwards, if
they are wi]]ipg; ‘This imagery exercise focuses on the power

each'individual has to create feelings through selective focus.

STE¥S: 1. Ask each participant to put all objects they may be
( . ! ' N

\\ holding down épd to get into a comfortable position

I

‘where they can breathe deeply and fully. ‘Allow 30
seconds for participants to relax and become
comfortable. S

2. Ask participants to close théir eyes. Say in your
own words or fead smoothly and quietly the following:

a. Let yourself remember an incident wﬁere you felt
really good, on top of®the world--perhaps an
incident where yo& accomplished a goal, were
recognized the way you like to be recognized.
Let - yolrself be there. Feel the expression on -
your face, feel your body posture, feel your

e, . feelings inside. Be there. (Wait approximately
30, seconds ) . ,

b. Now, change your focus+and think of a time when
you felt awful, terrible. Let yourself be there.

-Feel the expression on your face, feel your body
posture, feel your feelings inside. Be there.
- (Wait approximately 30 seconds).

c. Now, let yourself go back to and focus on that
incident where you were really feeling good.
Feel your feelings, let yoyrself be there again.
(Wait approximately 20 seconds).




N | //1 ( "

b . <
3. Discuss the following questions and points with the

group:
a. How many of you Tet yourée]ves mentally reexperiénce
this experience? Haw many of you let yourselves
go all the way through, from positive to negative 4
to positive again? o ! L»\\

b. Within a matter of seconds, you changed your
feelings by focusing, re-focusing and re-focusg
back again. By what each of us chooses to focus
on and the interpretations we put into words and’ _
actions, we decide how we will feel. ¢
c. Each of us pushed our own emotional buttons. We
are not machines at the will of whoever or whatever
might come along, but are decision and choice-
makers. - '

d. Facilitator may mention that if ‘some participant
$tuck themselves in a negaty¥e feeling, perhaps
; they have some "unfinished business" or
unresolved feelings there. This last point may
be used as a transition into the next content
area. X

- L-17
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PCRPOS!}IEﬁE?S OF iBEHAVI.OR AND E‘MOTIONS - \

People settle 1nte patterns of nedati!e behavfors and
emotﬁoﬂS'fon a variety of reasons. These emptions W*CCh suptract
‘or take away from a person getting on'with;life'in a;/enjoyaple,
constructive way'ane often seen by the individua] as being out of
his/hep contro] On the contrary, the person is act1ve1y, but
without awareness, repeating these behavaors and crea;?ng these
emotions for a purpose. Emot1ons such as anger, fear and sorrow,
whe% used excess1ve1y or 1napproprfate1y, especfally for pity or
blame, are almost always self-defeating. Confus;on,wforgetfulness,
over-sleeping, over-eating, abusing drugs, 1a;jness,:etc. are
often self-defeating and 'yet nanyhpeeple keep repeating old
patterns.

The useéﬁf such old;patterns may reconfirm an early decision
about 1ife, provide a way'tO’gef = urnish justffication
for maladaptiye behaviors or pri .« un . e for fee[jnga of
inadequacy or fai]ure. The behaviur is serviné a purpose.

Nothing makes people ‘behave in.self-defeating ways, except
themselves. People do it for the ?Urpose of surviving and’finding
a place for themselves when they are-afraid for some n%ason to be

/ honest and straight with themselves and others. They may fear

being stup1dl not prepared. preparinq for an exam so that if they

do not .do we]] their poor performance may be explained as laziness

“~ LT
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* rather than stupidity.k Often such people will say td themselves

{ S .
"I could have done it, ¥f I tried." If they dgagfll, then they
can brag about how smart fney were to do so well Withoyt sdudying.

This is often called buying insurance: Emétioms, like other

) -
beha&ior, have a, purpose.. : ' ' : :4{

Since people are often very creative, a behavior or emotion
may serve more\}han one purpose at a time. For example, a person

may use his/her depression In a number of ways at once. He/She

:_may.involve others\\noping these others will feel sorry for one

with so many hardships. At Ehe same.tjme; he/sne may use it as

a good excuse for not doing as well as might be expected: arter g

all, wha:,sgp—anyone expect of a person with all these problems?

While alY this is going on, he/she may even use it as a way of
feeling §p cial in a downtrodden way-;as the*%ong goes, "Nobody
Rnows - the i\dub1e I've seen." RN

The proﬁ]em occurs when a person dses behaviors and emotions .
in self-defeating ways. Even constructdve behaviors can be self-
defeating whenid/nerson uses them to avoid some area of his/her‘
own life. If peop]e'are willing ;o take responsibility for their
own acfions, even creating the feelings and behaviors they use to
b lock themse]vesh they are less likely }o defeat themselves. If?\“
is usua]]y important to determine what Reop]e are getting out of
their behavior, and also }mportant to deal w1th that "what"

directly. For 1nstance, a person may prefer to be called lazy

I/

W

- 23
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Whan stupid and wil rééﬁi]y owﬁ _being lazy, but laziness is not
 the issue, 1t is the fear be1ng 1abe1ed stup1d It 1s 1mportant

to note that emotions and behaviors may also serve to. reinforce
early dec1s1ons and so the purpose is to prove that early decision
right. For éxaﬁp]e,~the woman who‘p1ay$ psychological games to

#
be hurt by men proves herself r1ght--that men cannot be trusted

| and it is dangerous to get close toftzem

. Thus, it is important to 1ook at what the person is using *
his/her emotions and self-defeating behaviors to achieve. When B
T a pefjf;\Eiys, "If only I 4idn't have this proc. . I woyld be ab]e
to },." or "If it hadn't been o r f/ ) N
"I would have - | My he/she gl a good clue about
-the purpose the behavior or emotion is serving.. Such self-
defeating behaviors and emotions can be altered because each
fndividua] can own them and take control of them. . 5 .

24
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DEALING WITH SELF-DEFEATING THOUGHTS AND EMOTIONS = :}/
4
e

—f

Therg are a numggf/of‘ways an ingividuaﬁ'can break up

" his/her pattern of self-defeating effottons. An effective approach

;g}ﬂowsl : | ' N
pproach 1: v S8 !
. 4 . W . <
With a parther go throﬁgh(the following steps (see form for
Approach 1): A ‘ ' ‘ .
7 N
i the ways in which you make yourself = . -

angry or depressed or scared,/gtc.»»Nhgt do you think,

v

what do you say to yourself, what kinds ofﬂsituations

) .
to‘you’put yourself in, what do you way, not say, or do

Rl

to other§ if’they are involved? ]
' 2. What do you get ogf/of the above? How would ybur 1ife
4 be-different if you stopped?. Explore in detail what

goes on qfter. lWhat do you say-to yoursq]f? What ;d

. LY e
others do? Hﬂf/do you respond?. What do you say to .

others? §
k\
3. Once you have ;\Qbod idea about what you are doing, how

A

o ~ you'are doing it, and what yeu_are getting cut of it,
// decide if you want to continue. ff you choose to stop,
consider what is the worst thing that might happen if
you stop. Push this unti1’ydu\discoyar your greétest o

dread and then consider for yourse]fﬁif it is valid in
. ‘ [ Ji
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~ \
the 1ight ,of your present day life. If you felieve it 1s,

Fe

you may or may not want to chan&e. ,
> 4. If you stth want to~chaﬁge, make a list of what you will
3‘ ,‘ do d1fferent1y so as not to create and use ‘the emot1ons to
rblock yourself Look at step 1 for 1deas. ' }
5. Now, make a list of a]]lthe ways you coqu'sabotage

. yourself if you wanted to. o -

J"‘ Ve
S

T ﬁpproach I1:

" The next approach is a variation of thought stopping. It is S

V.
- a s1mp1e approach that takes some pract1ce to put into effect Q} .

most effective after you have gone through the above steps. It\l:
As soon as you become aware you are start1ng to create “the
.feeling, or are perpetuating it with your thoughts; ask yourself
if it is serving. any constructive purpose. If it is, then take
appropriate action to deal with the situation. If it is not,

" -
then ask yourself if you want-to hang onto the feeling. If you

-~ .do; then go- ahead-and enJoy it. .If not, then change tHe'foeds of

N

your attent1on to the here and now, becom1ng involved w1th the
§

task at hand. If the present “task 1s not that 1nvo]vﬂng,_then
have a p1easant fantasy///It usuallg” hefbs to se]ect a couple of
fantasies that youienJoy ahead of time. Fantas1es m1ght include el

taﬁing a walk in the woods, sailing, being with a fr1end, etc.

: 2
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. Approach 11]: ' o o ' \ "

Y ' ’The'laét approach for dealing with §e1f-defeat1hg thoughtsﬁﬁg
’ more limited, but especially good with féar. It is based on thé

~ fact that most emotional states are arousal {tates ghd'are )
.physiologically thgj§hme. That is, a person who i afrafq, angry,

or excited -is experiencing the same physjoig§ica1_ tate. The

différence i _whét we choose to label it in context. ‘A good q}ample -

7

is watching people on a roller coas;e;T/fSome are afraid of the
event while others are excigéd. Both groups are experiencing
‘the same situation and similar physiological -arousal, but they

are labeiing the experience differently. -

14

Thus', one way to deal with your emotions, especially fear, .
N -

\. when ydu are putting them in your way, iségy relabeling them. For
}’\ examp1e,'thé next time you start making yolrself afraid, look ¢

5

. - , , P
around to see if there is any real and immegiate dangé? to life

L oy
4 or Timb. If there is, take some sort pof actions. If not, then.
y'le?“yourserf,experience your excitemént by']abeling it arousal, <o
el B B J 1 -
! excitement or even a new and different experiévce. J P
F] N ¥ a‘{ . - \,\‘I (’
Y ¢
[ . ‘ »
; 3 ’
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"_ .‘ . ‘\‘D
) " FAVORITE SELF DEFEATING THOUGHT/EMOTION
/ i \\—- /
' Pyrpose; To a]low part1c1pants to become .aware Qf their self-
F | : defeating thoughgs,and to prov1de alterpatlve

/
. eonstructive ways of channeling these

// , . ) : . / ‘ . i
Comp]ete the fol]ow1ng worksheets, filling in ‘the, b]anks -

-

as honest]y and candidly as pOSSIb]e When you have comp]eted

. this, the 1eader w111 conduct a dlscuss1on asking you for your -
X —
"favor1te" self-defeating thought or emotion as well as youw/ii

rd

_suggestions and others' suggestions from this worksheet for #

dealing with these thoughts and emotions.

14

e - /
&,




ACTIVITY 8

FAVORITE SELF-DEFEATING THOUGhT/.EMOTI(.)N |
R ' ’
d v Allow 20 minutes for participants to complete the worksheet
. 'and - then sk the group to share both their self-defeating emotions
'and~what behaviors or thoughts (step #4) they will, change in order
to deai with this constructiveiy You might on a b]ackboard

or poster boardvmake two Tists:

A

Seif-defeating emotidns Suggested ways for dea11ng
, iR constructively with thegL‘
' N ) "j ) N

) RSN L

If group interest is maintained a third 11st might be - addedh,j
How my }ife may change if1 deai
with these more constructively . - .

, - N %

When thevdiscussion and*interest seem to lag, you should
conclude this‘session'quick]y'with a brief summaiy. of the
attitudes covered in this section: - B Q§ k LN

Personai/}esponsibiiity for self o |
Self-erasure !

Self-control E
L e : .
Self-defeating thoughts or emotions .,
. o .
4

This summary should provide you and participants with an
opportunity to clarify or examine any questions about this section.

'
~

C 8
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" FORM FOR APPROACH 1 (Breaking up self-defeating emotions)

»

' 1. Ways I make myself B (fm 'in a,sekf defeat'lng
;/j emotion, such as adger, depressf‘h, fear, sadhess)u
‘What.situations  *  What I think & . What I say and do/ -
% 1 am usually in say to myself or:do not say and’
: do to others
a a, o ax
b: bl b N .
c c. & o
A a d d.‘ d
r
e e. i e :
f wf. f
2. ways my 11fe wotild be different if I d1d not. th1nk, say and do
the above behaviors: K X
’ ‘s ) . ‘ t
“a. Lwould . . L S
'i _ b. I would _ - | R
c. I wouid // ,
on 3. If 1 stop being L -, what is the worst thing tkat
-, . (from #1 above) :
. might happen? - o

a. - | m1ght happcn if I st0p

b: If (a) happens wﬁht is the worst thing that might happen’

4

“oc. If (b) pappsns, Q?at is the worst thing that might happen?




4. What I will do differently so I will not make myself feel. '
s : 7 . L

t K

. .... o ) - ) " o ) :. | ,‘(
d. If (c) happens, what is the-woq&p gbﬁng that might happen? .

A - —— ?

- Contfnue with this 1{st unti1 th& VERY WORST thing is examined. -

e. If I don't get ' oy will ‘
- ST / (f?bm\#T) {worst thing)
- still happen today in my present situation? yes
| . » . no 1 -

9

~,

—wam— P

. . ® r -
(o 4 )
d . g
. . - / N \/
e. '
f. | 7
L5

E. If 1 wanted to, I might sabotage myself by doing some or all of

the following: ‘ 1
' b . . - .

c.

d. "

e.

f. /

‘nl ' ,.,\.'
'/ 20 ’\\D ‘
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| The fo]]owing content area may be used in the format most
'effect1ve for this grouu at this part1cu1ar po1nt in the workshop
"Because of the technical naturé“of this conceptua11zation, a brief
1ectu?e w1th group participation in c]ar1fy1ng and éef1n1ng terms
m1ght be most usefdﬁ here. If this format is used, you and
pdrt1c1pants may suggest exampte s1tuat1ons from your own(lﬁves
which might be explained in the terminology offtragsactiona]

analysis. . N , <

Ao
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“IIT, ME AND YOU - THE SELF AND OTHERS -
S T - - s
A, SELF AND OTHERS: A CONCEPTUALIZATION

L |
. .
AN

_ Because no one_lives in a yaéuumg We -are a11 constantly
interacbing with. our environment and other people in it. To do

this most effectiveiy, a? understanding not on]y of self but of

Y.

others is important Transactional ana]ysis provides emotional

/

© o and intellectual insight into ourse]ves and others; and thus s

one way of tonceptuaiizing interactions between people. This
/, :

-

approach is baged.. on. several assumptions N ;;n.wnmema;m“wa,uqaw

{That any ind1v1dua1 can think for him/herself

Z That any individual can mﬁke his/her own dec151ons

3. That any indivfdua{ICan express his/her feeiings
In short, it tsiﬁmes that each of us can contro] our- own. 11ves
and that each of us can 1nteract moro honest]y, openl;, and
therefore effectiveiy with other peop]e. The u]timate g0a1 of
this conceptualiiation'is open communication bétween individuais
"who are aware of their own emotional and'intelleetgdﬂ notives:
An;thing thatchappens between tno‘people will involve a
transaction‘between them because one or goth send a message and/or
_esponse. AT1 transactions can be classified as:

1. Complementary

2. Crossed (or)
3. Ulterior

e

31
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’ A A comp'lementary transaction occurs: when a message gets a

R

pred'l cted response. These are the expected and ap ropr'late

fnteract'lons for most of us 'ln most situat‘l’ons and are 'lnd'lct'lve

: of open—lines of comnunication between the two 1n eracting people. |

- t

In all transactions, complementary and otherwise the part1c1pants

assume roles such as those d1scussed earlier: - parent adu]t ch'lld

Examp]es of comp'lementar_y transact'lons m'lght be d'lagranmed

“.""?"’,.sage, "Parento o OParent _ Response B

e “Hhat_'*is the - Adult OE:ZOMMH , It starts. L

annual salary at $8,000."

P o f?'-inis Job?" Ghild O Ochig P
1 is Message Parent O"' ' O Parent . | Response
‘ g ~l!.\x . c. ! . : ‘\ . I ': !
A " 'm so mad- ,'Adult O Adul‘t . "Sométhing has

I could scream" - angered you/a |
SR - R Chﬂd O Ch'lld great deal.'glet's -
e PR . - talk over coffee."

| in each of these transactions, comniuni cation ivs' ‘.open because the -
‘ responses‘g'lven’gere xpected and appropmate to. the message

A crossed transaction occurs when ’a)unqxpected response is
made _tq?th_e message. This often causes.peOpl_e to withdraw, su]k,

and. feel confused, or hurt. T

_ Parent Re'sponse

- Message > parent O

" "What's for’ Adu]t'o : OAdult "You're always so
supper?" . L impatient when
: R \Child 03 Ochild  you get home."s
" O '

5
)
3




. . .
_ | '.7 Wessage S P'arent 0 . 0 Parent . Response | |
- .~ "We have not Adult 0 ; ‘O it "Who cares?®

~ dealt with : ‘ .

0o - Jon'sbad - child @4 <. Qchitd - f
' " 'grades yet." .. T T S

L4

Pa rent - Res E‘ 'Onse

OAdult "'You’ have a
responsibﬂi y to

T s0 wecan catch “Child _OL__' -_’ OChﬂ'c'l stay at the School
"_"“""“ fro tmit sale.‘ 1.,Y U .. .. the full-eight. .
. _ oL - . ’ - hours."

* — ¢ N

'_Mgssage S Parent @

llet's leave ' Adult O
work early today

’ ] " An 1ter;19 tranSaction, ‘the most complex type, occurs when an’
o overt and an u]terior message are sent - ' ;.
. Mg Nhen the schoo] 1ﬁarian teHs a student a new book is vei‘r'y
difficu]t and for-mature students bn]y that message may’ be overt
4 a0 -_-—-70Adu1t Y /

: I
* < 0

and ity also be u]te.rwr, appeahnq to the chﬂd S* sense of .

f‘ t'm ‘@ grown up now." . o ',"( A -
L. o Adult 0 | « e ’ ,
. | . \()Chj]dr - |

ol Similarly, when a student.'is continual]y.late for class and .

forgetful of assignments but offers direct explanaticns, that

4student may be explaining as an adult with responsibility for his/ .

- . =

"her own behaviér

Adult O ﬂb&du]t . ’.

v (ﬁ : . " o
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or may be inviting. as a chi]d invites negative attehtion—br
parental critioisp o o

3

v child O -

- . ’ -

J

v _ Transactions are then not only s1mple vhrba] statements ‘but

indirect communicatiﬁfg as we]] Gestures, facial expressions, )

//)body posture~and voice tone arentngrefore important aspects of any
© message and any response What should be remembered is that in o
, B appropriqte open, health re]ationships peop]e Jommunicate or }

transact directly and hone;tly w1thout u]terior motive or disgusted -

- innuende. The u]timate goal in.all honest. 1nteractions’1s

complementary transactions between. 1ndiv1dua1s operating in adult

roles.

N
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';VCOmplgméntany; crossed, or u]terior--tb enact .as’a charade N

© ACTIVITY 9

© " TRANSACTIONS

> +
&

Purpose: To allow participants to&;;%ertence and observe .

., {transddtions and thereby learn transaction types.

" - .

- ) . + . R

" As participants divide ydurse]ve§~into triads.

- Each triad shbh]d decide upon a ‘simple scene, a»transactipn--

>

before the.remainder.of'tbe group. . ‘.
Two of the triadlmembérs;should funct;;% as acto;ssin-this
rble-p]axing'whiie théfthird member responds to the oﬁservjng ‘f
group, asking for suggestions as o transéction iybe and
1dd1cating'wh1ch answers afe most accurate. :

Limit your role-pTay“and group chérade‘guessing to 5 minutes.
When the group has successfully labeled the transaction,.ghe'

next triad should begin, with this activity continuing until

all triads have role-played tﬁeir situations.

6335
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‘ | ACTIVITY 9

TRANSACTIONS

If the g(ouplis s]ow to}reepond, choose two of the ‘more actiye
"‘partacipants and ask them'to rele play a student appnoaching a
teacher to hand in a. 1ate paper after schoo]

You may want to\ask the group to _enact the same scene several
different ¢1mes requestjng the role p]ayers to keep one role the
sané while changin; the other (see optién~9;A). Both the initiator -
and responder. should change roles, however, to i]]usthate that

~behavier_can elicit responses; and that a 1istener/responder-ca§
oo . intérrupt the ﬁéhavior of an initiator This procedure also
111ustrates that the same st1m11us may res&tt in comp]ementary,

. crossed or ulterior transact1ons depending upon the Spec1f1c

,'“Fesgonder or the awareness and intent of a responder.

A ’ e
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EXERCISE 9A— ;

*

p _ (optional) -

a . - | : ' .
A follow-up exercise to demonstrate different-transactions from /

“the same stimulus would be to ask each participan\t-to write three Y
. ~ ~ . \) bl
respanses to the same stimulus statement. Each of\the three

<

responses would illustrate a different type of transaction. The

>

7 discussion that followed could focus on the same poiptsés Suggestéd'

for Activity 9. The format of these responses Aright take this form:
P

Comp]imenfqry . " Crossed - /o Ulterior
Response . gﬂesgonse' ..~ Response
i \\ L : '

. Parent O OParent ‘ Parent® OParent Paren\to1 OParent
Adult @ =—> O Adult Adult © =9 O Adult  AdultO —’{OAdp]t
Chﬂdo. OChild Child O OChild ChildO’ iO'(:h'Hd

\ A. Where is the science wing 1‘ocated?“ .

B. |

T
Individual could complete this separately, working in dyads or with

the total group. - .

- . g -

.\

—
t
~n
—
-

13
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" ACTIVITY 10

FLASHBACK - MY TRANSACTIONS \ 1

’ Pur\gose:t . To alléu participants/to personalize their involvement
. . . . LY = - . 14
. . ‘ in transactions. - . ‘

-

.

Th'lnk back to an 'Interact'lon you had today Try to d1agram
1§t If you think there was an ulterior transact'lon that was
concealed under another message include it 1n the. d'lagram ~Use
a broken or dotted Hne _to indicate ulterior transact'lons 7

Share your. diagram with a person near you. /Descr'lbe what
things happened that were ple/asaht'?r unpl‘ea:nt and any wishes - o
, yoq have‘- about the transaction. T ljﬂemtener should offer. feedback '

| from the adult .state.
.o

LN e
s , ‘. » . 4




ACTIVITY 10

FUASHBACK - MY TRANSACTIONS
,TERBACE S 3 ,

- —

This qct1v1ty after br1ef instructions from yQu should be
1n1t1ated by and completed by part1c1pants themselves You m1ght
qut‘xo circulate around thé room to qps&er any questions or'
ciaﬁ{ﬁx'§ny‘i§;ues. ;Stop the interactzé:s sefore grodp members
appear to'hEVe'exhausted thg possibilitieé of each situation

and ask them %or any.ques‘ions or clarifying points they would

Tike\to verbalize before moving on to the next section.

SN
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The fo]lowiqg;contenf area may be used in the format most
efféctive for this group at this particular point in the
- workshop. ' Because the nature of the game descriptions s Tight - ,m;

and interesting, this sect'on‘might be assigned as reading.
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. b ‘ . . ' J
B. SELF AND OTHERS - An Interaction £

) ‘ Nhen'ﬁgsﬁlg consgiously or unconsciously décide to use their

//ro]es in a series transactions with an ulterior purpose, they
;,areApléying psychological games. Psychological games, like any
" games, are initiated by iﬁdﬁviduéﬁ?.,other individuals make"

_programmed or expected moves, and the éahé'progrgssgg to a. N
* predictable ending. Unfortunately, psycholegical gaﬁé?&fqgliﬁéz N
/ ° ‘o M, gy, '_-..: s

.0ther games, aég not p]ayéd_fof‘fuﬁ. Someone usuanly'gets hurt. ';ﬁgi;;%‘<'l

X . : . .
In transactional analysis terms, games require behavior roles .

such as: |
1. persecutor: - One w;giestablishes strict rules, enforces

them, and makes others suffer

2. victim:. Gne who feels continually prosecuted, hurt,
’ . wronged /
3; rescuer: One who, in the guise of being helpful,

fosters depenﬂ%qfe in others

These roles are legitimate if;gpé'beop1e invoTved are not play-
acting with an ulterior motive, but when,thse ro%§§,are used to
e manipu]ateﬁgtngrs they are not legitimate. Following are sample

g ames :

et

Reprinted by special permission from The Pegple Book by Muriel
James and Dorothy Jongeward, Addison-lesTey Publishing Company,
Menlo Park, California. (:)g1975
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Rape, - r;?a ) . . | o -~m‘ﬁ5¢yf ;‘ . e ,
}Have'you evzwgnoticed how some people\%éem'to.give others a
come-oh and'then mhen’they get the'expected/response, brushgthem 2
off? If so, yod'veoseen the game of Rapo. -
| For example, if one student flirts With’another /gefs a

posit1ve reSponse, then refuses further advances, the game 1s

) 11ke1v\fo be Rapo. In the game of Rapo the sgrface trapsactions
seem honest. However, there is an ulterior. transaet;oz\\ghlld to

Child. It is often nonverba1 swch as batting eye]ashes, a k%vyiﬁg,_QB i/
gr1n or a phoney smile. “Say, aren't you new around here?" sa1d
with a flirty logk could be a come-on. If the new person 1is

hooked andlthen brushes off, a game has likelv been/played. In a

7 "3, . . ".
classical game of Rapo the game ends when the person who initiated

~the game fee]s ipnocent and justified in being angry ‘because of

the sexua1 advances made by the other person. .’ r

- The game of “"Rapo can be played between peop]e of oppos1te

/sexes or peqple of the same sex It does not a]ways hav% a

sexual undertone The same dynam1cs are working whenever there
S

is a come-on followed by a brush-off. This happens_when one
person comes on‘friendly, tn;n rejects the other persz; who

responds in friendship. The comp]emintary game of the’second

player is likely to be Stupid or,aﬁo her game called Kick Me. . In

spoth these games one person 1nf11cts the put-down and the other

accepts being put down and feels vaguely quilty. ' _ [/

-

“w
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The Wooden Leg Game . . | . 1 y

. , | —~

) Nhen people p]a b oden Leg, theyguse some rea] or imaginany

Khandicap a$ an excuse for ndt achieving anything For examp]e one
~ student was asked by a counselor why he didn t study harder and put

\\ R ‘ H

more effort into learning'how to read better. In hi frustration,
he responded, "What do you ekpect of me,\J;came/;pomja brokir

o

home." This student had been using an unhairy family experience

- from his past as an excuse for not having to study or achieve

N ,/4—

anythThg significant.~ This kind of excuse # Tlike pretending to
have a major physical handicap. It's 1ike,saying, "What can you

- expect of a poor pemson with a wooden 1eg7"//Rather than goihg
AN
~_=r. ahead and doing whatever iJ possible, a person playing this game~

. uses a handicap--sgésaﬁ physical, educational personal

background--in ordenztp manipufate others and’to belitt]e,their

\ achievement. Pedple with serjous’handicaps may’or may not play
% this gaﬁe. Helen Keller, for example, didn't. .
// #
Poor Me Games ‘ .
- . | N
*» S Many games played from the Victim position come under the -

b heading of Poor Me People p[/y/thfs game when they indulge in

)‘s W/
feeling sorry for themselves and pitying themselves. They have
taken the p051t10n that they are not-OK, they are not able to

soive probiems or learn how to do things .in a new way. They qet

-39
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. - negative strokes out of comp]a{erg and whinfing and~feeling sorry

4

for themselves. "Why can't I be as good looking as the others

'-(Poor Mé)f“ "I never get the car (Poor Me)." "Everybody é]se
stays out'iatel ‘Why caﬁ't 1?7 (Poor Me)." "Nobody else has to wark
on Saturday except me (PoBr Me)." ( )

A var%ation«of Poor Me is Ain't If?iwful. In this game the
player does a(]of of talking about how bad things are and often
exclaims, "Aih't It nyu]," and tries to gégpothers to agree.
Again, however, the player does natﬁiake any-action to improvg
the situation.ﬂ In fact, Ain't It Ayfu] players keep things bad -
becauserit hg]ps thgm perpetuate their role of phoney Rescuer.

Anothér variation of Poor Me is Why Does This Always Happen
To, Me? People who play this game tend to feel that- they are {

jéﬁingled out for bad things to happen to tﬁem. They suffer more
misfortupes than other people. They may not be aware that
. < -y .
gunknowjhg]y they arrange th?h@s or set things up so that something
'j goes wrong. | !
Game§'that are played to get a put-down are often started by
Vittims. The players may take a physical stance or posture that
makes them appear victimized. They may even use a tone of voicé
that is whiney, confused, or sad; which is part of the drama of
playing the game. Usﬁa]]y Victims act 1ike martyrs. In this
self-sacrificing role they may appear as Persecutofz to others.
- For example, a person who, says accusingly, ”I'vé given you so much,

and I've sac}ificed 50-much for you, I don't understand how you

o’ | _ e
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: can talk td‘medngkt way," 1s playing the J1alogue from the
Victim role; however the~p¢rson be1ng spoken to may fee]
Cpersecuted by the Poor Me p]ayer. ) Tt - .

| Games‘people b]ay to get themsg]ves put dﬁ@ﬁ come. out of

' ~negative childhood experiences. These experiences lead to\>

decisions, such as "I can never please anyone," or "I'm stﬁb}d;" ;}f

° or "I won't get close to people. They might die." These

deciijons are then crystallized into psychological positions and
- later reinforced with particular games. G&mes played from the
Victim ro]é reinforce some feeling of I'm not-0K, therefore I

deserve to be put down.

Now I've Got You

People who play the game of Now,I've Got You wait for someone
else to make a mistake and then strike out at them like a cobra,
releasing venom and making e other 5er§6n suffer. For example,
one employer who played a mild form q?/ihis game often gave
incomplete or unclear instructions. When the employee didn't do
the work right, this employer would find fault with it and strike
out by being critical in front of others. When playing a harder
game, this same person threatened firing the worker and sometimes
did. This felt 1ike poison to the employees and spoi]ed their

references.

oy ‘
‘o
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! E‘Qioyegs may also relish ﬁTayiqg the gamg.éfggéw I'vé Got
YOJ with the boss[é'lt.can give them a Jot of satisfaction to find
that the so-called authority figure mékes mistakes too.

‘ .The same game can be played‘with frignds or schoolmates. One
persoh 1eaye5jwmney, jewelry, clothes, homework, or sports equip-
ment around and tﬁen "catches"‘anotﬁer_perSOn'iﬁﬁthe‘act ;f
"borrowing" something w{thout asking. The Now I'Ve'Got You pla&er
can thus accuse the other of stealing. 5 |

“You can see how one pefson's Kick Me game and another's
Now I've Got You may be cpmplementary.’ One person—provdggs’a

criticism, hoping to Qet the familiar negative stroke for,fhe

) . i ,
Child; the other obliges by coming on as Critical Parent.

i

Uproar
%

Uproa# is often a loud game involving put-downs by each
person. In Uproar people argue with each other. The game starts
when one person's accusation or criticism hooks another's not-0K
Child, which becomes defemsive. The interchange quickly
leads to feelings of resentment. When the right amount of
resentment is collected the two players fée] justified in turning
their backs on eqch other and stamping away. Uproar usually
leads to psycho]ogica] or physical withdrawal.

1. Friend: *You were supposed to return my book today. I

should have never given it to you. Now I'11 be
late with my assignment."”



»

Friend: ~ "Why didn't you-tell me that. You said the end of
' the week, and today's only Nednesday | : .

.. Friend: "You know I have a math test,Thursday I'd have
¢ to have it on Wednesday in order to bore up for my
‘test " .

FF1end; ' "You should have saM so. You loaned;me the book
and told me not:to worry about it tilKthe end of
. the week " _ ~

Fiend:  "This always happens whensI loan-you something. e
~ It'11 be your fault if I-flunk my test."

Friend:  “You've fldhked plenty of testg without that excuse."

Uproar is now well on its way with accusations and defensivr; ‘.

/(// ~ ness or counhter-accusations between the\two friends. - : '\£\
_
/ Uproar is also a common family game which isolates family

me@be{s from each other and bei1ds up resentment for the next
game of Uproar. . . .
{ >
: Pebple'play games for man§ reasons: to re1nforiF their
opinion that I'm not OK or You're not 0K; to e11c1t re1nforcement
to Just1fyqthe1r behavior; to avo1d open or honest re]at1onsh1ps, ﬂ
and to delay making changes. Regard]ess of the mothat1on, games //\\

are destructive to persecutor, victim, and rescqezggecause they

are dishonest and manipulative. ‘ o - \ |

[
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participagjon in games.

o | v

The group 1eade>\v§1‘11 explain this role-playing situation and
offex suggestions to‘t e dyads who will participate as players.
R \
P L ’
&

/-*\\x,
’ ACTIVITY 11 ,
- ‘ o
GAME PLAYING - .. - o ”
. .
' ( Purpose: To provide/bart'icipants Fi rst-haj1d observdtion “and 4



ACTIVITY N

GAME PLAYING | | | L
| W
STEPS: 1. Divide the group'in half, \Wwith role-playing participantsi
(Group 1) in two smaller semi-circ]es—;; the inside gpd observers
(Group 2) in a large semi-circle facing the role-p]ayefs.
observers ’
role-players

]

4

2. Assign half the observers the task of observing body
language indicative of each role-victim, pé?secutor,
rescuer; asgqign the other observers the task_of noting o !

: ‘ s
v specific language $ndicative of that role. o a

; ¥
N 3. ‘§§sign each group of role-players their situation.
See step 6 for assignments. .
4. Allow each ro{e-playiné group.approximately 1 midyte
to discuss among themse]ves representative responées k‘kyQJV
from their particular role.
5. Have each group suggeﬂk members to actually role play
the discussed responses.
6. Repeagqur each of the following Lituations:
> A Vour friend's spouse l}/havig an affair. VYou thi}&)
you can save him/her from mu'h psycho]ogica]lpain

Playér from Group A: Rej¢cted Spouse/ Nictim

Player from Group B: Conso]g#/Rescuer



B. Your best student has ‘been a behav%or‘prob1em \
lately. You decidz to seek retribution'by
- i notifying him/her this semester's grade will be
Tower because of classroom antics. n//
e ' >P1ayér from Group A: Anggred feacher/Persecutor
| Player %rom GrouphB: Astounded Student/Victim

/

C% You don't want to serve.o
but have no socially acceptable excuse “for your
) principal. '
Player fram Group A: Overwquzd Counselor/Victim

Player from Group B: Irritated/Persecuting Principal |
Condescending/Rescuing Principal

i .
b //7. Ask gach set ofFBHservers to share with the group what -
¢ J : .
theg saw or heard indicatiye of edch rofe-- ictim, -
. . , ¢ ‘ )
rescuer, persecutor. R o BN
. - 4 . :
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Leader Notes “
) 7‘_ . . " . r: .
The next section confronts the:problem of convertingiaelf- if

- -
defeating roles or interactions to appropriate ones. In « ‘

introducing this section ~you may want to stresg that Just as)
verbal interactions also have nonverbal componen g (as the o i

noted in tne last exercise) verba] interchanges requ1re appropria

listening as we]] as appropriate ve: balizations ) _/j /
. :
You may wish to use the exercuses that foJ]ow if your guidance
team members are not suffiCientiy skilled in reffective listening.
g , ‘ . i
These optiona] activities may b considereﬂ a pretest‘to{ T
i [
determine your~gffap ‘5 ski1ks ;j . : _ ‘rm
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4, .
v v ACTIVITY 11-A . - f :
y (Optional) ° o e
. - ) S - V * . . - , .
v * - : A \.
REFLECTIVE LISTENING EXERCISE ) \ y,
° .. + . o [ P2 .
\ . s . . - K4 : * ’\;'\»
lRead ‘each of the items-on liiﬂst of Practice Sentences for.,n“ :

" Reflective Listening twice with a cpnsiq’dent infl‘é’c,t'ion in your

\ voice. After each item,; h:ye' the- ar't'ic”"ilp%hts write the fee]'ing ’

4

they heard being conveyed. Then have all participants share &

\ _ | ) s
quickly with the group 'wrlat they heard.. If there is diiagreemen_t -
“on the feeling mes,s'a'ge' discuss the item.and veach a resolution or .
" clarify the d'iffer‘encei@fl - j/\ . R
. " { ¢
—— - S
| _
. - SN )
SRR i R e |
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] 3 '_'7.’:‘,'1- * ' . n
Todp éﬁy/‘s ™ - ) }
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, ACTIVIT¥11-B - . _
T <y (Optional) - ST e .
- - s S E A .

. N - . ow v SV o . ! }V,
roup ]eade.r.:?emwstr{a-t}g-approgri.g;te reipons' : '\(
mat by a_parficipaflt volunteer who ‘t_al (2 sfout one o

. R S
B f ncluded on the Tist that is titled" ,Discusﬁén
_ “/T'lgpics for List'ening Exeircils7/. Your(vd‘l‘mrteer’may'pr“efer_,tof L ’
i e . ‘ N PR .
R choose a gifferer'lt't pic an shou]d.’be. \@ncourag'e)to dasso.
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* REFLECTIVE LISTENIhEEFRIADS»‘_

h'aite %«Io"trammg\'in ac?f’ve 11stemng d1V1ded arhﬂg the groups

SR (One o two may also assist by moving: fronr qroup to group gi\nng i

the\triad will rotate*between the speaker, h,stener and observer

-,

)/
The* speaker wﬂ] share with the listener h1s/her thoughts

ro]es

[ 4

fee ings on a subJect he/she fee1s>strong1y about ' The topic o
o ‘ﬂ;/mey be drawﬂ from the 11st’used abovekor miy be. detenn1ned by ther'
< tr;%ds The s;eaker is to’ be éncouraged to«keep h@s/her ' )

v' . x statements re]at1ve1y short in“the beg1nn1ng SO that 11steher .. | sﬂr

o Y win vyot hama timg. The 11st\ener will. ref]ect ‘ |
» ° ’

) i back to the spéakér whatiﬁbffhe heard in tenns of fhoughts and

~ ¥ o fee11ngs - The observer will mon1tor, offerlhgjf%eggzpk - and- mak1ng S

‘sure the others- remgiévw1th1n the1r prescr1beg rele.. o ‘

, | Regggh to the {arge group for a br1ef\<\scd<gﬁon df the &

) ;
prev1ous activities. . ] .

\\ '\ . - S
‘ ‘ . ‘_ /,’
S : tr S * ‘ . B /
. € . . .
4 N g -
v

~

e
n(‘J

! 9 ) i 4
14 >
Divide the part1c1pants 1nto groups of three w1th those who D

e Coty
= ' feedback‘and ss1stance a]ong w1th(the facf11tator, Each member = | -



. After the parb1c1pants have: 1earned to 1dent1fy the feeling
¢ o 1eve1 of the statements. the fac111tator w111 demonstrate

ref]ective listening responses usfhg one or two of the above A
. -

o

statements

~

| Next the fac111tator wil1 read se]éEted responses aga1n
and have the part1c1pants wr1te refﬂect1ve listening responses

and share with the group- for pract1ce This w111 be followed by

a brief d1scuss10n
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‘ LEADER OPTIONAL MATERIAL B St
’ ’ * [N D t- ) ) “'
- . \ . ] V . . .:‘. ‘ ‘:: ?,
- - . Practice 'Sentences for Reflective Listening 7 K

A

,&f ' Fo]]ow1ng are some typ1ca] fee11ngLstatements students might |
‘ send. Ene facilitator may se]ect from these or make np ‘his/her
Own f°f "kd’?;K?_bgpvpaf*ticipants o uSe for practice. Participants ,
are to idenf}f} the feeling of tha sender. While there will
] .usually be more than one possible right answer, the voice
. / intonations used by the,facilitatonlin reading the staiements

.~ will narrow the possible correct\ghbices.

1. “I'11 never be able to pa§§ algebra no matter how much I
study." .

'wég 2. - "GeorgehBenson asked me to the homecoming game Friday and - -~

v e I told him I would go; then Frank asked me Monday and I ,
S rea]]y wanted to go with him sc I said yes. And now, I

don t know what to de." . -

, T3, “I don't see why I got, suspended, nane of the other kids
. did." |

4j. "My dad sa1d if I don t get my hair cut, he is going to \
, . shave my head. It's'my hair and I don't see what right .
he has- to tell me what to do with it. 1 mean, I keep it’
%  clean and- everything. I .just don't think he has. the i
. right."s ST
5. "Will you cheek my. paper; I want to make sure Iﬁn/601ng
< Jt right. You know what you want." :

6. “I-hata/y41s school -and 9verybody in it."

-

" . . 7. r“I don t care what you say, you re JUSt trying to con me .

8. My mother's rea] sick. The doctor saud she'd be a1r1ght
© " but I' ve got this funny fee11n somethin' bad" is go1ng <o ’

happen “




N

LEADER OPTIONAL MATERIAL

Discussion Topics for Listening .Exercises
s

-

Open campus for junior and Senior high schools

lForced busing

CIA A

L3

 Kessinger }\? ,
. R / S

.+ Premarital 'sexual relations
Abortion
Women's 1iberation movement
Men'svliberation
,X-rated_mavie;x
‘Ted Kenneayrfor President
George waflace fér President,

3

Scﬂool dress éodés

Movie and TV censorship e
"V iolence in the movies
The Middle-East situation’ ~ =~

.Grain sales to Russia "

¥

The consumef/movement‘and.Ra]ph Nader <

Hank Aaron » “

PR Y



. ACTIVITIES A, B, C
{ o (Optional) .

If you decide to use one or more of the Optional Activities .

be sure to summarize ?he importance of reflective listening which

characéerizés the adult, rather than the child or parent role.

This will aid ih your transition to Activity 12.
. // N
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R | .~ ACTIVITY 12

o 7 . CHANGING SELF-DEFEATING ROLES

.« Purgose:‘" ~ Tp provide experience in chang1ng the components of
. iEelf -defeating ro]es and 1nteract1ons

*One fedllow recenf:]y reported that he was not sat>'isfjed with

. V" B

his lack.of close friends. He felt it ha:d- to escablish,satisfactorv
~and safisfvi-ng'-relacionships with othersh ‘W'i‘th some help from a .
N griend (feedback) he d1scovered that his child-Tike greet1ngs were _
.--‘ o .bften precelved n transact1ons as hOStile putdowns, e. g* "Hi 8
ldumny-,“lt ] gojto see you f'maHy got here " W1th this- new
awareness and his fr1ends help (peer contact to. rem1nd him v1a “
. - Wink, nod or conment nf h‘|s -inappropriate greetmgs to others) he
| bagan convert'lng mcrre nawral feehng responses to more adult er ,.

responses that facihtated comphmentary transeact'lons The above -

greeting given as an exan{g‘le ﬁhght have been changed to "Hi Fred-- »l

A

hey I' ve missed you and was: grmd I'd not get together w1th yb§

'3

"today I'm reaHy gﬁad you cou’Pd get here " ' . 7
< This exercise 1s des1gned to help you review times when you - |

enJoy and don't enJoy be'lng parent chﬂd adult er and how these
timé&d affect your transactions ) e T “" f .




y "ACTIVITY 12

»
r ' : :
BLOCK CHART
. v _ g y
;3 Y THrite a description for each ofwtﬁe blocks in fhis chart.
w{f:ﬁ};!l.««ou may want to refer back .to the content area "Me and Others :
v'§lf{; A Conceptua11zation" for examples of thg%e roles.
N __- " Parent-like Adult-like Child-like
.| Commén . | 1. e o
'| "tran¥actions . o - N@ﬁia#
where I enjoy| 2. ) B RS
A L\th s state. - 0 : . '
! Je /3. ' .

@
¥
i

A TranSact1ops
whilh' I p 2
f1nd myse]f ,
- ifved ved- 3.
but which 1 e

Yy
i

2, . | .do not enjdy.| 4. ‘
! : ' _
‘ | 5.
e ., L] V'
&
Pl ’.6 ‘. v ) s
' i et T
4 . i - .o
, . oy . ’ . s
Ad . . .
- N Jd LA '
‘“( hY “ , v 2 . /
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ACTIVITY 12

y

CHANGING SELF-DEFEATING ROLES

s e

When Zach participant has finished his/her block chart (allow

20 minutes fo; this), members should divide themselves into dyads

or triads, compare and discuss one anothers transactions as listed

- in the chart. Instruct them #hat -they should focus their

discussion on _ e
a. Apprppriateness of the behavior in the specified
trapsaction - appropriate for self? for other(s)?
b. Action/responses a person might employ to facilitate ,
movement toward appropriate parent-adult-child behaviors.g, !
c. Particfpan should select the type of transaction.they'd L,
1ike most ii\ghange and ask their paYtner(sjito
repeatedly create the s1tpatlop and allow themselves 5
- to 10 minutes to practice improved responses. zhe'
partner should be permitted 5\to 10 minutes to give
'feedback about how he/she fe]t in the traqaaitIon Did | ’1
D :theggartner feel worth, respect ,trust, conf1dence7‘
" d. Repeat the above steps switching roles in the dyads or .
. ’ t;ma&g go awow.m tner(s) \:%, cl;psortumty' to pra‘ct1ce 7
/', behaviors that will facilitate st/her movement toward -
(. xailbt%e éoa]s. A 3 o .'? .
SRR SRS T SPU .,
@ Y e Y e ‘ ' E
> - ) K p ,;: PR :\
‘ \-31 ) " :
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/ , .
you may want to note: _awilera person may enjoy being-child-like

. 2
or parent-1ike because. these roles are self-fulfilling and

gratifying, from an interdctionaJ point of view these rb]es,may
be at the expense of pfhers. The goal is to develop more appropriate
child, parent, and’adu]t-]ike behavi&!; and more compi?mentany
interactions. This exercise can be helpful to participants in
their efforts to progress toward both goui%g K

' When a more extendeghgffort for chaﬂégg1s;needed a change N
contract m1§ht be utilized. Ih concept 1s presented in the

fo110w1ng content section and Activity 137  The content area-

will prov1de a very brief mini-Tecture ‘or reading assignment.
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. A e .
C. DECISIONS AND REDECISIONS. .°, - ;
: T L3 .
The young chﬂd is bombarded mth all kinds of'messages/ﬁ-om ’ J
p‘arents. parent figures, and media.. Thes@ messages prov1de b1ts '
‘ ' and p1eces of 1nformat1on, scraps of conversations, a touch, a .
/ g]ance, 2 motto on the wall, a prayer t‘efore suppe? a T V.
commercial , 1ectures from parents and teachers, in short a;f]ood
501r datd. The incoming data is 1ntrepreted by the ;:hﬂd w1th~a\\
child's logic and a child's store of 1nformat1on Out of all of
this he/she reta1ns some'{and discards the rest. §h1s incoming

data serves as the basis for the ch11d mak1ng dec1s1ons about h'im/

ﬁé‘rse]f and how to survive 1}1 th1s worTd. - ;;'j; :
’ N *
‘These decjsions that the child makes détermine’ much of his/

.

her- 1ife far mo’re thap the messages_ sent or rei:eived. The IR
o injunctions and counter-injuncti‘ons sent to @ childwill influence
the decisions made, ‘but are not "implanted" in the child. The
chiid‘growing up in the ghetto may get many "don't make it"

messages and st111 dee1de to make 1t though he/she is 1es$s 11ke1y
to than if other me,ssages were sgnt sl‘n add1t1on, a chﬂd may hear .
and "buy 1nto" messages’ that were never sent and never m)tended

For examp‘ when - one parent d‘ves wh11e a child is young, the «

. g
:&' L ch1‘Fd méy maké a dec1s1on not to be c"lose to persons 'bf .the dq,ad

“

T p,ar@t s se‘%’as a ch11d $ Togﬂfam of avo1d'mg tha_t k:nd»ofr RU I
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. hurt Yet. it is un11ke1y'the parent 1ntended or wanted that kind- (\g

of message to be received o - _“A S
o ; Once peop]e have made a decision, they tend to see future _____
) events 1n Tight of the dec1sion 0ften they only remember or . - oW

choose to see events wh1ch support their decision or e]se distort
events to fit their beliefs. People also 1nteract with the wor]d
others in ways {E‘Ean1nm these early decisions. This is one A w:;

of the reasons why some people engage 1n psychologica] game playing.

Over a period of time’ peop]e no longer keep the rule of dec1sfbn~__,
in their awareness, though they still operate on the basis of it.
wInd1rect1y we reinforce these ru1es ‘and provide gU1JkJ1nes for 11fe
through the ear]y'memor1es we choose to remember and the dreams we
createu for ourse]ves. And all the) while we continue thrOugh er
with our selective v1s1on, reading the National Inqu1rer and Star

“to prove/what a dangerous place the world is or f1nd1ng every

~

story ava11ab1e abo*@ how men have J1lted or cheated women to

™~

prove how men can 't be trusted. A11 the wh11e we do not let/“‘\

ourse]ves see how we are seTect1ve1y gatherTng evwdeﬁce - Thus,

‘ 1t is these early. decfS1ons or ru]es that a person makes that

\ R - iy

are at the basjs of se]f-defeat1ng behavior. Even when the rule ¥

is fa1r1y c]ose to rea11ty, it is potent1a11y self- defeating,

- b <

for at the basis for all ear]y decisions is an abso]uteness, an
4

1nf1ex1b111ty, that prevents freedom and Clear th1nk1ng Many

Q
P -
7

7 t1mes a person’s dec1s1on w111 have qua11f1ers, but w1th1n these z

Yy - - . : .
) v o ” . RN
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Y 41m1ts there qS\sti;xithe absoJuteness that 1s potentia]]y
' “‘?ii se]f-defeating : o . PR
'\ ¢

People may redecide early dec1s1ons and free themse]ves
Co. fromﬁtbe constructfve boundaries of their ear]y dec1sroh One.
agw ' 6? tﬁe most common‘hays 1n wh1ch peop]e redec1de is through

e

- \counSe&ﬂng and therapy, but these are not the only ways. When e
| a person s 11fe‘situat1on prov1des a great dea) of evidence -
contrary t6 a decision, a person may modify or give up their old
ru]e For example, a b]ack woman, who as a child decided that
‘wh1tes can't be trug“d, is ass1gdgd'a partner at work who is
'white and ove{ a period of t1me they become friends. That wonan
may then redecide. She may redecide that no white person except’
her friend can be trusted or some whites ‘desgrve to be trus d
~and some don't, so she w111 Judge each 1nd1v1dua11y On the other'
\ | , hand, she can keep h‘p old rule-and say to herself, "My fr1end -
- rea]]y isn t-whmte she-is rea]]y black on the inside."”
| When, dur exper1ence conf11cts enough w1th a decision we have,
// \ made and we allow ourse}ves to see it, we are 11ke1y to(make some
_..' sort of redec1s1onf One way of cha]]eng1ng old decisions is by
J 1ett1ng Ourselves be aware, ‘do some rea11ty testing, try out new
behav1ors get feedback from others. When we de11berate1y dec1de
- to behaue d1fferent1y and do, and at the same t1me are aware of
/ how we mkght sabotage ourse]ves and.do not, we lay the groundwork

. for change?
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Not all decisions can be dealt with easily (and the ' f »cv;e,

-

_above steps are not that easy, it takes courage and effort).

C Some changes are: better fac111tated in the process\:i/therapy
2 However, people tan do a great deal for.themselves without .
counse11ng or therapy. The follow1qg_cﬁgnbe contract 1s,one)yay.
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e " - gurpose;; - To 1nvolve part1c1pants work1ng in dyads he1p1ng , .
PR . . each other make a 11m1ti§ change contract. ., T . .
'-' - - . "; > r N .- ‘ { i -
Th1s procedure Ts most effective when the person Timits h1m/ .-
o -

herself to one spec1f1c change he/she wants 'to make and will then
: c]ear]y state. the change 1nqgnambzguous Tanguage without

tentat1veness If-the des1red change is of the “should," - \ S

.

. supposéd to," or "need to” ‘variety, it is 1mportant for the .

person to see what h1s/her Free Child or kid part w111 get out

of- 1t If the person does not see much pos1t1ve-or fiin 1n it . -
~, for h1m/herse1f he/she is not 11ke1y to’ carry through w1th theﬂo \

contract A]so,'1f a gregt dea] of work or extended t1me per1ods

Py t

/, are 1nvolved.before the "pay- off Mt 1s usual]y 1mportant to o

.

build 1n some fun for the‘"k1d" a]ong the way Ihat is often one o :
of the problems w1th schoo]s, there 1s not much built 1n for the

,'"k1d” part ofostudents (or_teacheY5a for that matter) that 1s_not‘
¢

_ - - S -
far off in the future : : - A . S AR / : ‘

\SSTEPS R Part1c1pants shou]d pawr up to work pn their contracts

L~y

The role of the 11steneruns to- gu1de, c]arrfy and’ draw-

/

e whenche/she avoids, is- unc]ear, or styéys from the format.
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2. lust ctions to person A-in the dyad .
"

M 'e your partner stgté “the change. he/she 1s going . e

g d.
) jake in c}ear, coricise and.pon- tenati@e*Ianguage.
: . examp]e. I"'will do this" or "L will stop that". -
B, S » the following statements. ‘are not acceptab]e,a

SRS DT try", "I wish™, "I think I want to", "I. . -
hope 6", "I kimda, soﬁta". "I d like to", ete;,. -
. If the persen begans with "I should" "I ought to";f,v;.~=
o "It would ‘be best", "I need tp", "My mother wants :
. . ‘me to", "The teaehers say", etc,. ask-them if they - .
want tomake the change.. Only if they want the sl
_‘thange, -Only if they want the change for themse]ves L
wd]] they be 11ke1y to _carry through s

I

vh. Next, have the person close~the1r £yes. and in fantasy

. road after making the* change. Have them state the -
.: - ways, in which they and their. lTives are the same and ,
" ~the way theﬁ?‘re d1fferent o DR : ;_ . ;9 .
T : : 72 SR
€ Ask them to Tist how others will know they have made

. *\\f' -picture. themse]ves -a -few weeks or months.down the

. “for the person to-st bservable behaviora] changes. - _'
" not srmp]y.coven\\chang CO _?_ . L ég%

v - the change they are iﬁntrac ing for. ' It is 1mportant

d. ‘Have ‘the p!rson,make a Tist of what'1s 1n it for them
~if they do.make the change and start behav1ng -

L ‘ /dﬁfferently Again, if they do not see anything in n“‘;fi
it

for them, they are not 11ke1y to. carry -threu h
(To make someone e]se happy is not far. one se]f

. Next have the person make a 11§t of . the ways they e
TR - are pre%ently stopping themselves froii making -the » .~

S change., This may-be thirgs - thgy are - -directly, doing .

. . - themseTves or*ways ‘they- are shtft1ng the respons1bi11ty
.7 " on-toot ‘ . nsibili
. ; - ‘%v‘ - ,Aﬁn.‘_,»" \0, .5 . K ._

accomp]ish -the change.’ The cleacer and‘morec§QEC1f1c 2 \g\
t'he list, the better ERTAE ‘.__‘ ‘ D e

. P Deve]op a step ‘by- step p]an to actf@n W1th the person

~

) ‘j"_ j{i;Have .the; person Jist what. they‘ﬁged “to-do te .

Ask’ the person ‘to 1ﬁst a]] the ways they m#ght N

v sabotage themselves if they wanted to.” .It is, \
appropr1ate for the gu1de to add possab111t1es that
2 & ‘ T,- ;;b A ‘ . ;,'5. ‘.;".'.
/ o ‘. ‘A:‘ . ; FRE ' " /‘ ;
] ) - 'y ( Yy * \: -
o .« ? ;:‘ . o 'u:. '\/‘) l ' ¥ ,,’ ""
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*  thl person may nofﬁome up with., However, give -the - ,
© person time’ to- coméLQ‘ mth’ _them on, their own fLr-st. AR T,
e}ers'e r‘o]es and ngeat this exerci,sex-step"'a"f N
',throug_h "h\‘ . C. . T,
4‘ PR P x " ".
> hd : 3
Je thh dyad nﬁnera hay-& experienCEd both o1es . SR .
each should ete in. wr"itjng the fo]]owmg contract o
fom. A , v ) L, . .0' 4. .
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3.

: CHANGE. CONTRACT FORM S
‘. : \‘ A S
1. Statement of what I will change: Y ’
2. How my life will be different after I do the above: .
. - '.
o . , N
.b'. N . | k ;
. * 2 é
c. ‘:\
d. ‘
. e' E “ ! E
- ) ) :’
How my 1ife will be the same . :
a.: E
v ~ P -
b o - *
c. - .
~ \ . hd
"e , ‘.
How others will know I have changed: : ;
B
&
“ :

Q-
\J

57
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". 4; 'Some fun/exciting/neat things I lel have in store for'me are: -

s

a.
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36. What I specffica]ly need to’do to accomplish this:

» -

7.. My'plénfof action is:




I

8. If I wanted to sabotage myself in this change, this is how I

. would go about it:
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ACTIVITY 13

'CHANGE CONTRACT =
, {

Stress the importance of attempting personal changes on a
limited and systematic basis. Encburaée participants to re-use
this strategy for implementing additional changes in their lives

_following the conc{usion of this workshop. This strategy;hag
demonstrated value as a chahge process faciTitating the aéhieve;
ment of se]f-va]idatibn.? In concluding this section you.may also
want to note the use of such contracts iﬁ the school setting

(ask participaﬁtsffor suggestidns) and the use of such contraétg

N in facilitating three important components of Self-Validation:.

Independence ‘ : L

Identity
Confidence . : o

4 . . . - .
. These should be reemphasized as you introduce the final activity

in which individuals will be defining an implementation plan of

their own.

PR



IV. IMPLEMENTATION .
. E v y » 4‘.
_ " : CACTIVITY 14
' . : . % . - l. .
N . L . ) ) . & \7
| . - -'ESTABLISHING RELEVANCE - . J

\

Purpose: - To. prOV1de an oppo;tun1ty for, group members to clar1fy o
their. opinion of self-validat1on in the/school 1“' '
‘ ‘k > . : ‘ \ [
STEPS: 1. Review the content .and process .of th1s tra1n1hg

/rf : ) "~ package to d1scover what exper1ences and content cou]d

¢

apply to students in schools you represent E ach~ . C _j
part1cipant shou]d make a 11st of h1s/her favorite i
AR : content and exercises. -kh n f'; ) R
-2, Rank order the list from step 1. s
. 3, Share individual m;ter1a1 from s teps 1 and & w1th(§h ‘ \
total group and tabulate the 1nformat1on on. newspr1nt’
4. ‘DEC1de as a group the extent of 1nterest 1n 1mp1ement1ng “‘/
this focus for students ahd‘staff in your schoo]s
A ) The !eader will use mask1ng tape (qr an ‘imaginary tine) (:::
o make a diagonal line across theiropm: . At one end of
the Tine write "I strongly be]ieve:this focus sh01:f~

implemented in my.school”, at the other end of the . -

write Y feel strongly that this focus should not or.

ey




(4

Y

need not be 1mp1emented in my schoo] " P]ace aAchair
©in the exact middle of the 1fne. No one may occupy
that position. Without discussion but a110w1ng 3
m1nutes for thought, each person take a pos1t1on on the
| Tine uqt11 the entire group has taken a stand. Now
eurVey the line and determine where you and your group
stands on the issue. Each penson should now_state 3}
cledrly his/her‘position and his/her reasons forlthe:

stand he/she Has taken ’No quest1on1ng except for

”
“-.\)

| c]ar1f1cat1on at th1s po1nt

5. Al]ow 3 m1nutes for anyoneéfho wants to change  their

pos1t1on

4

6. D1scuss the results of the abové 5 steps'to determine

whether toimplement”this focus in the schools you -
represent. e ‘
7. Discuss the nrocess 5hoVe“and how it might be n;efu1
\ -in helping people c]aﬁ%fy their.own feelinés and
thoughts and how it may he-he1pfu1-Tn buifJiné’

@

“A\

? . < . o . . . s oo
confidence in one's own importance as a significant
contributor. How would the process need to be conducted
. r .

. to insure these outcomes? . .
pan . %
- - V' ) i * o 5-
T , '
-
r ' /
s
{ -
. \ '
. 19 .

;

{

-



© ACTIVITY.14 . °

ESTABLISHING REEZEVANCE
In this entire 7 step process yo(: should provide only as
much direction as the group requires, encouraging their i
independent discussion as much as-possibTé but not allowimg |
‘discussion to lag. Then wove quickly into Activity 15. ,

S

Sl
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' .‘Group B wi]] develop a plan for §xstem Support §erv1ces focusing.

S f{GRﬁ\M DEVELOPMENT

“'Purpose: . To provide\an opportun1ty for deve1op1ng a

VACTIVITY 16 . o
‘ - S e . . kv\

o~

systepat1c\\51f-val1dation program in the schoo?

) r"g. l
vl | - setting. , . : .o

N / o v 5 \Q

i ‘e A . ‘ ’
The leader w111 divide pa t1c1pants into %hree groups. - Each
~procedure f/pzﬂmplemeﬁt1ng the

J’ ,
group wil] \\\uelgp Q,step by\st‘

se]f-validation chus in the schools representedﬁk
' “ ;

K3

N

Group A w111 deve]op a plan fOr Individual Deve]opment focusrng

- <
-; \\ on how schoob,s'taff m1ght be a1ded or tra1~n self—°

, 7 validation skills. S

~
Y

§

on servfces/;uch .as resource center, l{prary, and materials

- . )

necessary to staffuanﬂ egu1p a’ center that aids students
and teachers W1th self-validation related quest1ons
Group C will develbp a plan for On Call Resppnsive Sérv1ces

I
I
' focus1ng on. a system such as peer counse11ng whdch would

be respons1ve to cr1s1s or da;ly needs\s1tuat1ons wh1cp ,3 .

/ . r

“students or teachers mlght experience # ) \

>Gr0up D w1}1 develop a plan fpr Cﬁrr1culum Based Services focus1ng

tﬁon how' se]f—va11dat1on units m1ght be 1ncorporated in new
C /ior existing courses. A oL e

L. <.
; T o U
. ] i h "I'JU <L T L =
9 . N s e .
R L - o

-

~ &



. s

Each group should Ffocus’on specifics such as i
. v C : - -~

L 1. Who is. responsible for this serv1ce" ‘ .

2. Who «&tudents, staff,/ adm1n1strators, teachers) wﬂl be

. s | /1nvolved? X . “ s . ’
?/ . 3. what specific steps wﬂ] be used to get the new program ’
, -. . started? J . . . &
| 4. Wnat resistancé might encountér7 S ' L -
' ) 5 5 . How will you hand]e your resistance" o -
. ’ 6 what ex1st1ng resources m1ght yoy use” - o
: ' i
N what resouyces outs1de your school but’ w1th'in youW' mhool T
: system or. corrmumty might you draw on” -
L . 8. . Who wﬂl aid in the planmng of th1s system* . Aé\
9. qurole will: stu ents have in the plann1ng and i~
. -7 implementation? . , ( ) C
- ( . 1\0 To whonr will you go for support--emot1ona1 or 1’1nanc11a1?fi ' /
o 11, what, if any, provisions for system evaluat'ron wﬂ“l you . d
; cusk? 7 ;
- 12, flow will students and staff not 1nvo1ved£ plann'lng‘be made e
- : aware of ‘this. serv1ce7 . _ , : . : .
) ‘ what role wﬂ] the schoo] care‘ér;gu'ldance -team p]an in this ’ <
Lt ’ ser\nce? Y- , - oo B
. / ) L S P
e - 4. Will in- serv1ce tra1n1ng of students/staff be(needed before
. . - this plan’'can be 1mp1emented7 N -
- hd . t ) &
5 \ If so who will conduct 1t, in what format and when" _
a 16. What (content, activities, etc;) from \Fns workshpp m1ght'
_ you adopt or adapt for this service in your school :
- < '
. ) ' /] . G s ’ ,’\\ . .
Y Write your p]an in outhne form to be presented %0 the/ }arge group . f
for discuss1on Choose one small gnoup«member to make t%
° . . ‘-" ~. 9 ‘. .
presentation. : yy P - ‘ ' B S\
. ' e
¢ /
AN o- . J R ) /-‘ 17 Q&
o AN 1[)"\)‘ 5 AR L e
;I/.—“' - \ . t . .
e N * ‘
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ot the Jfoups proViding assistance when needed when a11 groups have
g‘;

“3

’ Y ! H
. 'v\ ) L"
, . ) ‘ ,-,' ji)
_ o o P
- , - ’
. ® ACTIYITY 15 : _{ j :
.o PROGRAM DEVELOPMENT - “a
SR ' lr\ﬂ . o ‘v , . : ‘

-~ 1 . N
! A& ' N

.

* Your Ro]e ere>shou1d be miﬁima] Mere]y circuiate among -

fonmu)ated and written down an out]ine, have each group spokes-

«person p:}sent the p]an for large group discussion and evaluation.

Complete the discussion and evaluation of each plan before moving
to the next You may want to have copies made of these p}anifto
diqsribute to each individual fqr future use. Any questions onr

comments “from participants about the workshop ?chS}should be ,\

- answered or clarified at this point. < - . ( .
. P _ c ,
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e Iq oum\society the search for self acceptance seems omnipresent., we. as , I
: individuals and-as awpeople want to feel bettier about ourselves. In our quest
- of self acceptance ve sometimes find it difficult to put the pieces together iﬁ '

such a way ‘that the resul ting pictures: -of ourselves are posi tive. The fver-
tes to fﬁe creation

EN

_ increasing pace and complexity of our l1ives too often contrib
¢ of*ne ative or self-defeat ictures. e have made bestk ell’ers of| many
L 9 Dl m P . 7

& A . .
\seTf improvement books. oo ~ : / T
' . I . R _/,,-'/ ) . ,,\ .
1 Bk, Youré‘OK . ' - e T T
N /Ain 't- Much BabeJ But I'mAll I've Got - e . o
| : Winning Through Intimidation . o - S oo "-/ . T\
The Identity Socittx S, Lo . |
. F 8y e '- ¢ *
What Do You S‘h[{{er You Say He]lo . R .
7 N } _ \
Why Am I A'ff'ald to Tell You Hho An~ " R AR
. . S ' _ , ) .
. Gamesl £eople Play L : s .
How_to Become Your Own® Best Friend »
T\ ’ N - . o
Hovr to Say No Hithout Feelinq GuilJ ' I " ’ )
r
The task for us is apparent. We need to help students develop feel)inqs of'
competence and’ confidence. Students need to be able to validata their own '
feelings of self worth, Qi assumption underlyinq this pa@:aqe is that: '

/

perience for you, We .

s

3 f Intcrpordoml eft'icﬂvancs- is dataminod iptraporlom.l affccq.tnnnn.
 We trust that this wori'shop has been a po'sitive"{: |

’ hope we have challenqed you and helped you to consider some techniques and"’strategies
< :

,for facilitating the self validation efforts of students.

You may wis‘h to consult the followinq list\of resource% for further information a

and for student’-oriented materials in this area. . L B
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- . - Resources _
James M. & J'dngeward D.. <Born to m;i. Rea’ding, Ma§s.: '\Addilseri-
o Hes'ley Publishing Coumny, L Co R
James M. & Jongeuard D.. The Peo 'Ie Boolv Menlo Park CaHfornia:' *
Addison-wesley Publisﬁ!ng Company. 1975 - ‘ o
Simon S. 1 am Loveable and Ca able' a Modern All or on the
class ca '
- 1973,
‘.
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